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Foreword

As a result of the Elementary and Secondary School Reform Act of 1984 and
the appropriation which accompanied this act, the North Carolina State
Department of Public Instruction engaged in an extensive audit and revision of
curriculum throughout the summer and fall of 1984. The products of this work,
the North Carolina Standard Cour<e of Study and the Teacher Handbook for the
competency-based curriculum, provide a detailed, integrated basi: course of
study for all subjects at all grade levels.

The North Carolina General Assembly has also made a8 commitment to the
development of a basic education program. This program includes the staffing
and material support needed for the full implementation of the North Carolina
Standard Course of Study and the competency-based curriculum in all public
schools throughout the State. The financial support of the General Assembly
and the work of educators throughout the State in developing the competency-based
curriculum are important contributions to our continuing efforts to provide
a quality education for every child residing in North Carolina.

State Supée ndent of Pubiic Instruction




Acknowledgements

The Instructional Services Area of the Department of Public Instruction
acknowledges with gratitude the outstanding cooperation and assistance we have
received from individuals and groups throughout the State of North Carolina.
Without such cooperation, the development and printing of the North Carolina
Standard Course of Study and the Teacher Handbook for the competency-based
curriculum would not have been possible.

We wish to express a special thanks to:

the North Carolina General Assembly for providing the funds to make this
important work possible,

more than 8000 local educators who participated in the writing of the
documents and in reacting to early drafts,

almost 300 persons from institutions of higher education who advised the
staff and assisted in the development of the currifculum,

Raleigh-based and regional staff in the Divisions of Arts Education,
Communication Skills, Computer Services, Exceptional Children, Healthful
Living, School Media Irograms, Mathematics, Science, Social Studies, Student
Services, and Vocational Education. These Public Instruction staff
members carried the primary responsibility for planning, writing, and
editing the curriculum.

. the Controller's Office in the Department of Education for excellent
assistance in designing a computer program for storing and printing the
Standard Course of Study and the competency-based curriculum,
the Division of School-Community Relations for technical assistance ir the
publication of the documents, '
all areas of the Department of Public Instruction for their encouragement
and invaluable assistance in numerous ways,

Kay Barbour and Janice Royster who word-processed the entire 8000 pages,
and

especially Dr. Barbara Holland Chapman who coordinated the development of
the Stendard Course of Study and the competency-based curriculum. Her
untiring efforts have contributed significantly to the quality of these
documents.

The involvement of the entire education community in the writing of the
curriculum truly makes it a North Carolina curriculum of which the State can be
justifiably proud. We look forward in the coming years to working with all of
you in revising and improving the competency--based curriculum in order that it
will continue to meet the needs of the children of North Carolina.

6. Yt

. Webb
ssistant State Superintendent
Instructional Services




BACKGROUND I

AND OVERVIEW




Introduction

Immediately following the passage of the Flementary and Secondary Reform
Act in June of 1984, the area of Instructional Services within the North
Carolina State Department of Public Instruction began a revisior. of the North
Carolina Standard Course of Study and the development of the Teacher Handbook
for the competency-based curriculum. These efforts represent a significant
part of the development of a basic education program for North Carolina's
Public Schools. ’

Three publications hold the results of our efforts to define a basic
education program for the State: The Basic Education Frogram for North
Carolina's Public Schools, North Carolina Standard Course of Study, and the
Teacher Handbook for the competency-based curriculum. The Basic Education
Program for North Carolina's Public Schools outlines the curriculum, programs
not confined to subject areas, general standards, material support, and staffing
which should be provided in all schools throughout the State. The North
Carolina Standard Course of Study, adopted by the State Board of Education,
provides an overview of the basic curriculum which should be made available to
every child in the public schools of our State. It includes the subject or
skills areas of arts education, communication skills, guidance, healthful
living, library/media skills, mathematics, science, second language studies,
social studies, and vocational education as well as the philosophy and rationale
underlying the curriculum and considerations which should be made in developing
thinking skills and providing for the needs of exceptional children. The
ieacher Handbook for the competency-based curriculum provides recommended goals
and objectives and suggested measures for each subjz2ct or skills area.

The first step taken in auditing and refining the curriculum in each
subject or skills area was to review and synthesize the reports of curriculum
review committees and the work contained in two earlier publications (Course
of Study for Elementary and Secondary Schools K-12 and Competency Goals and
Performance Indicators). The next step was to invclve educators from local
education agencies and institutions of higher education in working with the
North Carolina Department of Public Instruction staff to expand and refine the
curriculum. Thousands of persons throughout the State have been involveé in
the development of the North Carolina Standard Course of Study and ae
Teacher Handbook for the competency-based curriculum.

Three important points should be kept in mind when reviewing these docu-
ments. First, while the curriculum represents the standard course of study
which should be available to all children in North Carolina Public schools,
many public schools in the State presently offer an even more comprehensive
curriculum. Second, the standard course of study includes the curriculum that
should be made available to every child, not what every child is actually
required to take. Required subjects or courses are outlined in the appendices.




Third, the North Carolina Standard Course of Study and the Teacher Hsndbook

for the competency~bas»d curriculum will never actually be completed. Seveiral
steps have been taken to insure that the curriculum may be constantly updated:
the documents have been entered on an IBM 5520 computer word-processing program
for ease of revision and updating; the competency-based curriculum has been
produced in loose-leaf form so that revised or additional pages may easily be
added; and included in each document is the name of a contact person within
the State Department of Public Instruction to whom staff in local education
agencies or others may send suggestions for additions or revisions (Appendix
I). As with any viable curriculum, these documents must be constantly open to
review, expansion, and revision in order that they continue to meet the needs
of the children of the State of North Carolina.




Philosophy and Rationale

The philosophy and rationale underlying tae North Carolina Standard Course
of Study and the Teacher Handbook for the competency-based curriculum imply

a context in which the curriculum will be implemented. What follows a:re
definitions of the purposes for which the curriculum was developed and the
principles incorporated into its development as well as descriptions of who
will implement it and where it will be successfully implemented.

Purposes and Principles

The primary nurposes of the North Carolina Standard Course of Study and
the competency-based curriculum are (1) to help students become responsible,
productive citizens and (2) to help students achieve a sense of personal
fulfillment. It is clear that there are competencies which a student must
develop in order to meet both of these purposes.

Students must develop the specific competencies needed to gain employment
or continue their education. These competencies include critical thinking
skills, skills with media and technology, and the basic content knowledge
provided within a core curriculum (arts education, communication skills,
healthful living, mathematics, science, second language studies, social studies,
and vocational education).

Students must develop the skills and attitudes necessary to cope with
contemporary society. Amrong these are a positive attitude toward oneself, a
sense of independence and responsibility for oneself, an understanding of
oneself and one's own culture, a positive attitude toward others including
those who come from different cultures, a respect for the rights of others, a
sensitivity to the needs and feelings of others, a sense of responsibility to
others, a willingness to cooperate with others in working toward a common goal,
and the ability to understand and cope with a constantly changing society.

In order to help students become responsible, productive citizens who
have a sense of personal fulfillment, commonly accepted principles of learning
have been incorporated into the North Carolina Standard Course of Study and the
Teacher Handbook for the competency-based curriculum. One of these principles

is the importance of integrating the curriculum~-of emphasizing the understanding of
concepts and processes over the mere acquisition of isolated facts. Stressing

the mastery of integrated knowledge helps students to move from what is known

to an understanding of the unknown, to see relationships and patterns and begin

to make generalizations, to understand the interrelatedness of the subject areas

and skills areas, and to succeed in learning. An integrated curriculum helps
students learn h>w to learn.




Another principle considered in the development of the North Carolina
Standard Course of Study and the Teacher Handbook for the competency-based
curriculum is that learners are more likely to attempt those tasks at which
they feel they can succeed and which are relevant to their lives. If students
are to be successful in school and if tuey are to pursue lifelong learning,
they must see learning as worthwhile. The competency-based curriculum is,
therefore, a program of continuous learning based upon the individual student's
needs, interests, and stages of development. The curriculum provides opportu-
nities for the student to develop self-expression, to learn to communicate
effectively, to maintain and develop both physical and emotional health, to
choose among curriculum electives, and to become an active participant in the
learning process. The importance of personalizing the curriculum to help each
student reach her/his maximum potential is stressed.

Effective Teachers

It is the classroom teacher at each grade level or in each subject area
who has the most direct influence on the implementation of the North Carolina
Standard Course of Study and the competency-based curriculum. The ultimare
task of integrating the curriculum must be performed by the classroom teacher
through preparation for instruction and presentation of content. Student
success in leaming is assured when teachers use the informstion gained through
monitoring snu evaluation to determine appropriate instructional tasks and to
provide appropriate feedback to students. What the teacher presents and how
the teacher presents it determines whether students f-~el the task is relevant
to their lives. The teacher's efficient management of instructional time and
student behavior are also important to the successful implementation of the
curriculum in each classroom.

vffective Schocls

Several common characteristirs will be present in the schools which most
effectively implement the North Carolina Standard Course of Study and the
competency-baseu curriculum. These characteristics include strong instruc-
tional and administrative leadership by the principal of the school,
dedicated and qualified teacners, an emphasis on curriculum and instruction,

a positive school climate, ongoing evaluation based on student achievement,
and good home/school relations. Strong instructional and administra-

tive leadership by the principal means that the principal functions as the
instructional leader, supports instructional effectiveness by the way in which
the school is managed, and clearly communicates the school's mission to staff,
students, and parent:. Dedicated and qualified te.chers care about their
students, understand and support school-wide goals and procedures, work as a
team, exhibit positive morile and enthusiasm for their work, and demonstrate
their good training through application cf the skills involved in quality
teaching. An emphasis on curriculum and instruction includes clearly stated
school~wide goals and objectives, structured staff development based on the




school's goals, curriculum continuity (alignment among school-wide goals,
instructional approaches, materials used, and the assessment of students'

needs, abilities, and interests), and a high percentage of student time=-on-
task. Elements of a positive school climate are a safe and orderly envi:onment,
a perceptible feeling of pride and school spirit in all that the school does,
the communication of high academic and social expectatir is to students, and
opportunities for student responsibility and involvement. Ongoing evaluation
based on student achievement begins with early identification of students'
needs, abilities, and interests, includes frequent monitoring of student
progress in multiple ways (teacher observation, classroom activities, homework,
teacher-made tests, mastery skills checklists, criterion-referenced tests), and
results in appropriate instructional prescriptions to improve individual

student performance and the school-wide instructional program. Good home/school
relations are the outgrowth of effective, positive communication between the
school and the home. This includes encouraging parents to help their children
at home, making them feel they are appreciated by the school staff, and letting
them know they are welcome in the school and have a part to play ir school
affairs. Good home/school relations increase parents' support of <he school's
instructional goals and disciplinary pelicies.

The characteristics described above will be foundé in the elementary,
middle/junior high, and high schools which most effectively implement the
North Carolina Standard Course of Study and the competency-based curriculum.
However, in each of these schools consideration must be given to the unique
development needs--intellectual, physical, social, and emotional--of the
students served. For example, the need of young children for concrete,
hands-on experiences; the need of middle school children for transitional
experiences in curriculum choices, scheduling, and conseling; and the need of
high school students for the variety of curriculum choices provided by the
comprehensive high school.

The North Carolina Standard Course of Study anc the competency-based
curriculum represent a comprehensive, integrated course of study; howevei no
document by ‘<self has ever made the ultimate difference in the quality of
education which children receive. Principals who function as instructional
leaders and teachers who make use of their most effective teaching skills will
appropriately implement the competency-~based curriculum and thus insure that
the children of North Carolina receive a quality education.
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Thinking Skills

In order to become productive, responsihle citizens and to achieve a sense
of personal fulfillment, students must develop the ability to think. Thinking
ckills should be developed and reinforced throughout the curriculum and during
every activity of the school day. It is also important that students be helped
to apply these skills to ‘'real life" situations outside the school.

The most frequently used system for classifying thinking skills is Bloom's
(1956) Taxonomy. This system, with adaptations made by Sanders (1966) and Soar
et al. (1969), was used in the integration of thinking skills throughout the
Teacher Handbook for the competency-based curriculum. These skills fall into
seven broad categories--memory, translation, interpretation, application,
analysis, synthesis, and evaluation.

The most basic thinking skills are memory and translation. Memory
involves the ability to renember specific pieces of iaformation or facts such
as names, dates, events, and rules. Translation r+ res the student to
remember specifics and to understand or express them in her/his own terms.
One example of a translation skill is the student's ability to restate a
classroom rule in her/his own words. Another example is the ability to read
the mathematical symbol "+" as "plus".

Remembering isolated bits of information or even restating that
information in one's own words does not necessarily require reasoning on the
part of the student. Higher-level thinking skills are defined as those
processes which require thinking or reasoning above the levels of memory or
transiation--interpretation, application, analysis, synthesis, and evaluation.

Students begin to demonstrate their ability to reason through
interpreting information, applying what is learned in one situation to a new
situvation, and analyzing information. Ways in which a student might
demonstrate the ability to interpret information are to list the similarities
and differences between two or more objects or to tell why a particular
classroom rule was estabiished. A student demonstrates a degree of ability in
the category of applicatior when s/he is able to explain how the principle of
representative government at the state and federal levels may apply to the
election of officers to the student council. A student who reads a newspaper
editorial and is able to distinguish fact from opinion, point out unstated
assumptions, and recognize bias is demonstrating skills of analysis.

When students apply skills of analysis, they are taking apart a whole.
When students apply synthesis skills, they are creating a whole that is unique
or new to them. Synthesis is usually equated with creativity. Composing a
song, building a model house, or formulating a hypothesis during a science
experiment are examples of synthesis activities.




Evaluation is distinct from opinion in that evaluation is the conscious
making of judgments based on evidence or criteria. Opinion is usually formed
from an emotional or affective base. Students serving as jurors during a
simulated trial are using evaluation skills or making judgments based on
evidence. Students critiquing one another's writing based on established
elements of style are using evaluation skills or making judgmerts based on
criteria.

To insure that students develop higher-level thinking skiils they should
be guided in the use of these skills in each subject area at each grade level
and in their application to "real life" situations. When developing lesson
plans, teachers should prepare tasks and questions at & variety of cLognitive
levels. However, strict adherence o previously prepared questions may
inhibit rather than enhance a class discussion. Furthermore, it is often
difficult to think of appropriately worded higher-level questions in the
midst of a good classroom discussion. The following simple strategies will
lead to the asking of higher-level questions and the giving of higher-level
responses: '

1. Before starting an activity, explain to the learne: what you are going
to do.

2. Before starting an activity, give the learner time to familiarize her/him-
self with the materials.

3. Ask questions which require multiple word answers.
(e.g., "Why did he choose that path?")

4. Ask questions which have more than one correct answer.
(e.g., "What things make people happy?")

5. Encourage the learner to enlarge upon her/his answer.
(e.g., "Tell us more about that.")

6. Get the learner to make judgments on the basis of evidence rather than
by guessing.
(e.g., "You said . . . Kead the line in the book that made you think
that.")

7. Give the learner time to think about the problem; don't be too quick
to help.
(e.g., Wait at least five seconds before prompting or asking another
question.)

8. Get the learner to ask questions.
(e.g., "If the astronaut were in our classroom, what questions would you
ask her?")

9. Praise the learner when s/he does well or takes small steps in the
right direction.

10. Let the learner know when her/his answer or work is wrong, but do so
in a positive or neutral manner. (Desirable Teaching Behavior Task
Force, 1976)

The following are examples of two levels of activities (K-1 and above K-1)
within the seven categories of thinking skills and two categories of questions
or statements (affectivity and procedure) outside the seven categories of
thinking skills:




-,4v_4*____________————————————————————————————————————————————__________________7::"1

Florida Taxonomy of Cognitive Behavior--K-1 Form (Soar et al., 1969)

1. Memory--items at this level are intended to represent no activity other
than rote memory. The pupil is expected to give back an idea in the same
form it was given, without changing the nature of the idea or the form in
which it was expressed.

a. repeats from memory e. spells

b. repeats other f. gives/receives information
t. repeats in sequence g. seeks information

d. choral response

2. Translation--the intent of this category is to identify pupil activities
involved in changing the form in which an idea is expressed, but no! in
changing or manipulating the idea itself.

a. sounds letters

b. names pictures, objects, colors, letters

c. copies letter, number, work (learmed)

d. gives/follows directions

e. describes situation, event

f. reports experience (2+ thoughts)

g. describes situation, event

h. recognizes word (sight words)

i translates one language intc another or vice versa
(e.g., math symbols into words or Spanish into English)

j. asks/gives permission

~. puts into own words -

3. Interpretation--the activities in this category are those of making
comparisons, identifying similarities or differences, identifying
relatedness, or carrying out a process in which the child has previously
been instructed, when told that the process is appropriate.

sounds out word

classifies (1 attribute)

counts

adds/subtracts

uses units, tens

compares letters, numbers

copies letters(s), number(s)--learning

gives class name (vehicle, etc.)

identifies similarities, differences

asks/gives reason (opinion)

names sensation

performs learned tasx or process

relates terms (e.g., l/first, little/small, purple/violet/lavender)
makes comparisons

describes what may be seen to be happening in a picture

O O H =Xt Mo AL R
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6.

Application--one of the central aspects of application is that the
student is able to select from past learning that which is appropriate
for the current situatiou, and apply it. In interpretation a process
was carried out when specified, but here the pupil must decide
her/himself what process should be applied. Organization and the
interrelationships between two or more ideas are central.

a. classification (2+ attributes)

b. directs learning game

€. creates arithmetic problem

d. writes/types sentence

e. asks/tells who, what, or where

f. seriates (alphabetizes)

g. applies previous learning to new situation
h. reads (thrught unit)

i. selects and carries out process

Analysis-~the central elements in this category are those of inferring
causation, zotivation, or feelings from information given about the setting
and the behavior of the people involved, or of identifying information which
supports a conclusion, or establishing the accuracy of a prccess. The
selection and use of relevant supporting data is the central process.

a. verifies equation balance

b. infers feeling or motive

¢. 1infers causality (tells why)
d. cites evidence for conclusions

Synthesis--the central idea of the synthesis category is that the child
organize ideas in a way that i3 new to her/him, or projects probable
consequences of a given behavior, or formulates a plan or set of rules

to deal with anticipated difficulties, or produces something which is n~v
to her/him.

a. elalorates on picture or story

b. proposes plan or rule

c. play-acts

d. makes up story

2. makes fantasied object (e.g., sand or clay)
f. makes common object (e.g., sand or clay)

g. draws/colors common object

h. draws/colors fantasied object

i. makes predictions based on available facts

Evaluation~-~the central concept of evaluation is that there must exist
a set of standards or criteria against which behavior or some sort of
product is compared.

a. compares with criteria or rule
b. compares with plan

12
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Florida Taxonomy of Cognitive Behavior (Brown et al., 1968)

1. Knowledge (memory)

1.1 Knowledge of Specifics--requires the memorization of information
or kncwledge which can be isolated or remembered separately, the smallest
meaningful bits.

a. reads d. defines meaning of term
b. spulls e. gives a specific fact
c. identifies something by name f. tells about an event

1.2 Knowledge of Ways & Means of Dealing with Specificg--requires
knowledge about the manner in which specific information is handled--

the ways of organizing, working, and evaluating ideas and phenomena which
form the connecting links between specifics. It does not require the
learner to deal actually with the specifics her/himself, but rather to
know of their existence and possible use. Thus, s/he may be expected

to state a praviously encountered principle or generalization, but not

to develop one. The items which belong to this category refer to
processes rather than products of processes; they usually represent
higher abstractions than the items of the preceding category.

a. recognizes symbol

b. cites rule

c. gives chronological sequence

d. gives steps of process, describes method
e, vcites trend

f. names classification system or standard
g. names what fits given gystem or standard

1.3 Knowledge of Universals & Abstractions--deals with the highest of
abscractions at the memory level. 1In order to evidence this behavior

the individual must know major generalizations, their interrelations,

and patterns into which information can be organized and structured., These
items reflect the major concepts vhich comprise the framework of a
discipline or major area of knowledge. The four items in this category

are descriptions of behavior wl.ich would identify or verbalize a major

concept.

a. states generalized concept or idea

b. states a principle, law, or theory

c. tells about organization or structure

d. recalls name of principle, law, or theory

2, Translation——is dependent upon possession of relevant knowledge. The
task is to convert communication into known terms; it requires the under-
standing of the literal message in the communication, Communication is used
here in its broadest sense; it could be a Jemonstration, a field trip, a
musical work, a verbal message, or be demonstrated in pictorial or symbolic
form.




a. restates in own words or briefer terms

b. gives concrete example of an abstract idea
c. verbalizes from a graphic representation
d. translates verbalization into graphic form
e. translates figurative statement to literal statement or vice versa
f. translates foreign language into English or vice versa

Interpretation--individual not only identifies and comprehends ideas,

as in translation, but also understands their relationships. 1t goes
beyond repetition and rephrasing the parts of a communication to determine
the larger and more general ideas contained in it. Thus, comprehension
may require reordering into a new configuration in the mind of a person,
involving the determination of the relative importance of ideas and the
interrelationships. However, the thinking is dependent upon what is given
to the student--s/he is not expected to bring abstractions from other
experiences into the situation.

a. gives reason (tells why)

b. shows similarities or differences

c. summarizes or concludes from observation of evidence
d. shows cause and effect relatiomship

e, gives analogy, simile, metaphor

f. performs a directed task or process

lication--individual must know an abstraction well enough to be able
to demonstrate its uge in a new situation. The task is to bring to bear upon
given material or situation the appropriate information, generalizations or
principles that are required to solve a problem. Application, as distin~
guished from comprehension, involves transfer of training. It is based on
an individual's being able to apply previous learning to a new or novel
situation without having to be shown how to use it. The problem itself is
given.

a. applies previous learning to a new situation

b. applies principle to new situation

c. applies abstract knowledge in a practical situation
d. identifies, selects, and carries out process

Analysis-~describes cognitive behavior in which there is an emphasis
on the breakdown of material into its parts in order to detect the
relationships of the parts and the way they are organized. The first
four items at this level describe skills used in the identification or
classification of the elements of the communication.

a, distinguishes fact from opinion

b. distinguishes fact from hypothesis

c. distinguishes conclusions from statements which support it
d. points out unstated assumption

e. shows interaction or relation of elements

f. points out particulars to justify conclusion

g. checks hypothesis with given information
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h. distinguishes relevant from irrelevant information
i. detects error in thinking

j+. 1infers purpose, point of view, thoughts, feelings
k. recognizes bias or propaganda

6. Synthesis (creativity)--represents cognitive activities in which the
individual puts together elements and par.: in order to form a whole in
such a way as to constitute a pattern or structure thet was not stated
before. This entails recombining parts of earlier experiences in a new
organization that is unique to the synthesizer. 1In analysis, the
person takes apart a given whole; in synthesis s/he creates a whole,

a. reorganizes ideas, materials, processes

b. produces unique communication or divergent idea

c. produces a plan, proposed set of operetions

d. designs an apparatus

e. designs a structure

f. devises scheme for classifying information

g. formulates hypothesis, intelligent guess

h. makes deductions from abstract symbols, propositions
i. draws inductive generalization from specifics

7. Evaluation--describes activities of conscious judgment making; involves
use c¢{ criteria or standards to determine the worth or value of methods,
materials, or ideas. Evaluations must be distinguished from opinions
which are usually made from an emotional or affective base.

a. evaluates something from evidence
b. evaluates something from criteria

Noncognitive Categories of Questions/Statements or Tasks (Davis & Tinsley,
1967)

Affectivity-~questions/statements or tasks which elicit feeling, emotionm,
or opinion without a standard of appraisal, e.g., "How does the story make you
feel?" or "Wasn't that a good story!"

Procedure--questions/statements or tasks related to organization, behavior,

or management, e.g., "Are you listening to me?" or "Please get ready for
class to begin."
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Programs for Exceptional Children

Exceptional children are (1) learners who because of permanent or
temporary mental, physical, or emotional handicaps need special education and
are unable to have all their educational needs met in a regular class without
special education or related services, or (2) lcarners who demonstrate or have
the potential te .monstrate outstanding intellectual aptitude and specific
academic ability and, in order to develop these abilities, may require
differentiated educational services beyond those or.'inarily provided by the
regular school program. Classifications of exceptiunal children include those
who are autistic, academically gifted, hearing impaired (deaf or hazd of
hearing), mentally handicapped (educable, traipable, nr severely/profcundly),
multi-handicapped, orthopedically impaired, other health impaired, pregnant,
behaviorally/emotionally handicapped, specific learning disabled, speech/
language impaired, and visually impaired (blind or partially-gighted).

The primary purpose of exceptional children programs is ¢ insure that
hardicapped and gifted learners develop mentally, physically, and emotionally
to the maximum extent possible through the provision of an appropriate,
individualized education in the proper setting.

Curricnla for most exceptional learners follow the curricula designed for
learners in general education. However, modification of instructional
programs, creative instructional approaches, individuzlized programming, and
appropriat2 selection and use of curricula are necessary to meet the special
needs of exceptional learners. In curricula, emphasis must be g en to
instruction in arts education, coumunication skills, healthfu. l.ving,
mathemetics, library/media skills, science, social studies, and vocational
education, Attention must be focused upon cognitive, affective, psychomotor.
and vocational development within the curricular arcas. The Individualized
Education Program for the handicapped and the Group Education Program for the
academically gifted, both of which are based upon a comprehensive assessment,
are to state in writing the special curricular offerings to be provided to
each exceptional learner.

The Individual Education Program for the handicapped requires objective.
criteria, evaluation procedures, and schedules for determining, on at least an
annual basis, whether or not short-term instructional objectives have been
achieved. The Group Education Program for the academically gifted requires
annuel goals and evaluation methods. All special education instruction
provided to handicapped and academically gifted learners is to be
individualized and designed to meet unigue learning needs.

Learning outcomes~~knowledge, skills, concepts, understandings, and
attitudes--for the handicapped and the academically gifted will differ from
learner to learner. For many exceptional learners, the same learning outcomes
developed for learners in general education will be appyropriate, Some
exceptional learners will meet the learning outcomes at a different time znd
ir a different manner than learners in general education. Some handicappei
learners might not meet the learning outcomes in general education and will
need a totally different curriculum.




The majority of handicapped and academically gifted learners spend a
portion of their instructional day within general education, integrated into
classes with non-handicapped and nonacademically gifted learners. General
education teachers, as well as exceptional education teachers, must be familiar
with curricula and capable of selecting appropriate curricular goals and
objectives based upon the unique educational needs of each learner as determined
by comprehensive assessment, and as stated in the Individualized Education
Program for exceptional learners, emphasis needs to be pluced on instructional
techniques rather than differentiated or modified curricaula.

While the general education curricula are appropriate for most
exceptional learners, there are times when the teacher must vary the
curricular content: some children are not ready for certain types of
curricular content at the usual age; some disabilities prevent or make
difficult participation in certain learning experiences; different levels of
ability may limit or encourage participation in certain school subjects; and
some learners spend less time in school. Curricular choice is determined by
need.

Curricular goals must be oriented toward skills and application instead
of general knowledge. The goals must include skills related to maintaining
health, communicating ideas, achieving personal and social growth, handling
money concerns, working with measurements, getting along in an expanding
community, coping with the physical environment, maintaining a home, using
leisure time, and career development.

The competency-based curriculum is to be maximized for exceptional
learners. Teachers must be familiar with the curriculum, making judicial
use of it in.the instructional piogram for handicapped and academlcally
gifted learners.
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Notes to Those Using the TEACHER HANDBOOK

Tae North Carolina Standard Course of Study, adopted by the State Board of
Education, provides an overview of the basic curriculum which should be made
available to every child in the public schools of our State. It includes the
subject or skills areas of arts education, communication skills, guidance,
healthful living, library/media skills, mathematics, science, second language
studies, social studies, and vocational education as well as the philosophy and
rationale underlying the curriculum and considerations which should be made in
developing thinking skills and providing for the needs of exceptional children.
The Teacher Handbook for the competency-based curriculum provides recommended
goals and objectives and suggested measures for each subject or skills area.

Definitions

Compotency Goals: broad statements of general direction or
purpose.

Objectives: specific statements of what the student will
know or be able to do.

Measures: a variety of suggestions for ways in which the
student may demonstrate s/he is able to meet the
objective.

How to Read the Goals, Objectives, and Measures
Competency Goals have been written as complete sentences

learner should be able to meet the stated objectives, e.g., "
know causes and events of the settlement of the West."

=
o
=
o
]

For purposes of clarity and brevity Objectives have been written as
phrases or clauses beginning with a verb, e.g., 'Know the importance of
railroads in the settlement of the West." These phrases or clauses would
logically be preceded by '"The learner will (know the importance of railroads
in the settlement of the West)."

For purposes of clarity and btrevity Measures have also been written as
phrases or clauses beginning with a verb, e.g., 'Describe the advantages of the
railroad over horse-drawn wagon, river transportation, and other commonly used
methods of transportation.” These phrascs or clauses would logically be
preceded by "One way (or some ways) a student may demonstrate s/he is able
to meet successfully the objective is to (describe the advantages of the
railroad over horse-drawn wagon, river transportation, and other commonly used
methods of transportation)."
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Appendix E is an example of a page from the Teacher Handbook for the
competency-based curriculum.

Student Placement

From kindergarten through eighth grade e: ‘h skill or subject area has
been divided into grade levels. This was done in order to make it easier for
teachers to gain a general idea of what should be covered at each grade level.
Ia order that instruction fit the individual needs of each student, it is most
important that the classroom teacher use the activities in the Measures column
to determine the appropriate placement for each child. For example, if a
second-grade student is not able to complete successfully the Measures in the
reading skills section at the second-grade level, Measures at the first-grade
or kindergarten level should be administered. When the base level at which
the child can perform successfully has been determined, instruction should
begin with and proceed from that level of Competency Goals and Objectives.

The Measures column includes a variety of suggested means for assessing
student performance including informal measurements (e.g., manipulatives, oral
reports, role playing, projects, and some paper and pencil activities) and
formal measurements (e.g., items for teacher-made tests, criterion referenced
tests, and/or standardized tests). Some of the items in this column may be
administered in whole-group or small-group situations; others should be given
only to individual students. These items may be used for the purpose of
pretesting to determine appropriate student placement, for monitoring ongoing
student progress, and/or for post-testing to determine student learning.

It is apparent that in order for students to be placed appropriately for
instruction (particularly in first through eighth grade), each teacher must
have at least one, and preferably two or more, grade levels of the
competency-based curriculum on each side of the grade s/he is teaching.

It must be remembered that the higher the grade level the greater the span of
students’' needs and, therefore, the greater the need for a teacher to

have 8 wider grade span of the curriculum available. An adequate grade span
of the curriculum is also important for teachers of exceptional children at
all grade levels.

Responsibility for Implementation

The North Carolina Standard Course of Study specifies which skills and

subjects are to be taught at each grade level from kindergarten through grade
twelve. The skills to be taught or developed at all grade levels are communi-
cation skills, library/media skills, thinking skills, and affective skills.

The subjects to be taught from kindergarten through grade six are arts
education, healthful living, mathematics, science, second language studies, and
social studies. The same subjects, with the addition of vocational education,
are to be t.ught in grades seven through ti-elve.




The Teacher Handbook for the competency-based curriculum provides recommen-
dations for vhat should be taught in each skills or subject area frow kindergarten !
through eighth grade and in each course from ninth through twelfth grade. Each
teacher's primary responsibility is to teach the subject(s) or courses which
s/he is specifically assigned, as well as to help students develop thinking and
affective skills. However, each teacher also has a responsibility for appro-
priately integrating other skills (communication, library/media) and subjects
(arts, healthful living, mathematics, science, second language studies, social
studies, and vocational education) into the skills or subject areas which are
her/his specific assignment.

Teachers in departmentalized schools at the middle/junior high or
secondary levels have a responsibiiity for integrating curricu’um in several
ways. These include: (1) the integration of curriculum witlin their subject
azea in order to help students to make &2 smooth transition from one level to
the next, e.g., from English I to English II, from Algebra I to Algebra II,
from French II to French III; (2) the appropriate integration and development
of those skills which are every teacher's responsibility (thinking and
affective skills); and (3) whenever appropriate, the integration of other
skills and subjects into their specifically assigned subject or skills area.

The Teacher Handbook for c¢he competency-based curriculum serves as a
resource guide for the integration of all skiils and subjects in depart-
mentalized situations. Teachers may look over the curriculum within the
specific skills or subject area for which they ave responsible in order to deter-
mine the overall scope and sequence. They may look at the outlines for thinking
and affective skills in order to determine which of those skills have been
integrzted into their particular segments of the curriculum or to determine how
they may integrate additional thinking and affective skills. Lookirg over other
skills and subject areas will help teacheis dstermine what should be appropriately
integrated into their own areas. For example, while it is a primary respon-
sibility of the high school English teacher to teach writing and speaking
8kills, the high school social studies teacher must be familiar with those
skills and has a responsibility for reinforcing those skills in the written and
oral work done in the social studies classes. Prior to beginning written and
oral reports the social studies teacher should review the writing and speaking
skills portions of the communications skills curriculum, using these as guide-
lines for instruction and the development of student assignmentc. Similar
examples could be given with mathematics and science teachers or English
and vocational education teachers.

Teachers in self-contained classrooms at the elementary, middle/jurior
high, or high school levels have the primary responsibility for integrating
the curriculum in a variety of ways. These include: (1) integrating the
curriculum within each skills or subject area in order to help students make a
smooth transition from one grade level to the next; (2) integrating thinking
skills and affective skills throughout all areas of the curriculum; (3) the
integration of skills and subjects whenever possible though units of study;




(4) integrating skills and subjects introduced by teachers or specialists
outside the homeroom into what is being taught within the homeroom; and (5)
coordinating the efforts of teachers outside the homeroom (teachers of arts
education, physical education, exceptional children, and library/media
specialists, or guidance counselors) in order to suppiement the homeroom
curriculum. The Teacher Handbook for the competency-based curriculum se:ves
as a guide fo: the integration of skills and subjects in self-contained
situations as it does in departmentalized situations.

The principal shares in the responsibility for the successful implemen-~
tation of the competency-based curriculum. The implementation and integration
of the curriculum should be the focal point for decisions made by the principal
in the role of instructional and administrative leader. Decisions made with
respect to scheduling, disposition of student discipline, uninterrupted time
for classroom instruction, and the distribution of materials and supplies may
each serve to facilitate or frustrate the successful implementation and integra-
tion of the curriculum.

Staff within the area of Instructional Services at the North Carolina
Department of Public Instruction also share responsibility for the successful
implementation of the competency-based curriculum. Staff from the Regional
Education Centers and Raleigh are, of course, available to assist Local Education
Agencies in the implementation of the curriculum.

Use of Textbooks

The North Carolina Standard Course of Study is the curriculum approved
for the public schools of North Carolina. Textbooks supplement’ this curriculum.
With reference to their appropriateness for use with the North Carolina Standard
Course of Study, textbooks are reviewed and recommended by the Textbook Commis-
sion. The State Board of Education then adopts a 1ist of textbooks from which
school districts make individual selections. Appendix G is a description of
this process. If textbooks are at variance with the curriculum, the North
Carolina Standard Course of Study takes precedence.

Computer Access

The North Carolina Standard Course of Study and the Teacher Handbook for
the competency-based curriculum ‘with the exception of mathematics grades 7-12)
have been entered on the IBM 5520 computer at the State Department of Public
Instruction. Each skills or subject area at each grade level has been entered
as a separate document. This allows Local Education Agencies, Institutions of
Higher Education, and others with access to the mainframe in Raleigh to call
up and print out any portion of the curriculum, e.g., any skills or subject
area across all grade levels, all skills and subjects for one particular grade
level, one subject at one grade level, or the entire competency-based curriculum.
Those with access to the mainframe will, therefore, have immediate access to any
revisions or additions to the curriculum,
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Activities and Resources

The development or catazloging of activities and resources to assist in
the implementation of the competency-based curriculum is an ongoing activity of
Instructional Services staff working with teachers and others in each of the
Locel Education Agencies. Concentrating this effort in the local school
districts provides teachers the opportunity to become familiar with the curriculum.
As activities and resources are developed for each skills or subject area, they
will be made available for State-wide dissemination through the IBM mainframe.

Working Space

Working space has been left at the end of goals throughout the Teacher
Handbook for the competency-based curriculum. This space has been provided
so that teachers may write in additional objectives and measures and/or make
notes regarding instruction, activities, and resources.

How to Make Suggestions for Additions or Revisions

As with any viable curriculum, the Teacher Handbook for the coup:tency-
based curriculum must be open to constant review, expansion, and revision in
order that it continue to meet the needs of the children of this State. Anyone
having suggestions for additions to or revisions of this curriculum may complete
and submit the form in Appendix I, or may contact:

Joseph B. Webb

Assistant State Superintendent
for Instructional Services

Education Building

Raleigh, NC 27611

23

28




ERIC

Second Language
Studies

COMPETENCY-BASED CURRICULUM

NORTH CAROLINA DEPARTMENT OF PUBLIC INSTRUCTION

25

2J




SECOND LANGUAGE STUDIES

MODERN LANGUAGES

PURPOSE AND OVERVIEW

The purpose of a program in second language studies in North Carolina is
to introduce students into the life, literature, and culture of other lands,
to prepare some for research in foreign language sources at higher levels of
education, to prepare others to aid in the State's economic and cultural
growth-—particularly in dealing with the international business, educational,
and scientific communities--and to make available to all children an opportunity
to sense and feel the spirit of expressions foreign to our own. In order to
succeed in these arenas, North Carolinians must be able to: (1) use language
and behavior that conform to the proprieties and sensibilities of other cultu:res;
(2) recognize commonalities and acceps differences among cultures, peoples, and
languages; and (3) appreciate the contributions of other cultures to our
nation, state and communities. To accomplish these ends, the citizens of this
State must be proficient in at least one second language.

The overall goal of second language study is proficiency. Proficiency is
the ability to communicate directly and effectively with people from other
cultures. Contact with other cultures is a reality in North Carolina: activity
in foreign investment and international trede is increasing annually, and the
number of immigrants, settling in more and more communities in this State, is
growing steadily. Therefore, the program prepares students to communicate
directly and productively with people who have been brought together by inter-
national trade, technological advances, and common needs.

The immediate objective of this proficiency-based program of second
language study is the progressive development of the skills of listening,
speaking, reading, and writing. Correspondingly, the language learning process
involves mastery of grammar and vocabulary. Finally, the study of culture is
incorporated throughout the language learning process. This entails learning
about the ways in which people live on a day-to-day basis as well as about
their contributions to our nation, state, and communities.

The developmental nature of language learning requires daily language use
in a long, unbroken sequence that permits pupils to develop proficiency in as
natural a manner as they did their first language. The natural sequence in the
language learning process involves the develooment of the listening and speaking
skills first, with reading and writing integrated later. Formal grammar study
is incorporated later in the process; immediate application of grammar is
essential to continued development toward proficiency. Culture is integral to




the entire K-12 continuum. Language learning and use must conform to the
concepts that students have mastered and to their experiences, both in and out
of school.

COURSE OF STUDY

K=-3
Beginning Second Language Studies

4~6
Intermediate Second Language Studies

7-8
Intermediate/Advanced Second f;ﬁguage Studies: Transitional

o
!
—
N

Secoud Language 1 Second Language III
Second Language Il Second Language 1V

Most modern language programs in North Carolina begin at the secondary
level but could start in kindergarten. Therefore, the course of study for
beginning second language studies is included at grades K-3; intermediate
study at grades 4-6; intermediate/advanced at grades 7-8; and advanced study
at grades 9-12. Since the degree of proficiency attained by students is
directly related to the number of years of study, this curriculum represents a
maximum of thirteen years of continuous development in the same language.
While it is recommended that the same language be studied for thirteen years,
students may add an additional language at some point along the K-12 sequence
in order to begin to develop competence in two languages at the same time.
However, the major emphasis of this curriculum is the continuous study of one
language for thirteen years.
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Although students may begin the study of a second language at varying
grades, the developmental nature of language acquisition requires that they be
placed at an appropriate level on the continuum of competencies:

. if a student has had no prior experience with language,
the competencies reflected at the initial step of the
sequence ghould be developed

. if a student demonstrates competency beyond the
beginning level, or higher levels, placement in
the program should reflect this capability

Therefore, because students may enter the second langusge studies program
at varying grades and with varying degrees of competence, placement considera-
tions require that this competency-based curriculum be presented as follows:
K"3’ K-6’ K-B’ K-].Zo :

This K-12 program of second language studies is consistent with the
Foreign Language Curriculum Study Committee's October 1983 recommendation
to the State Board of Education that every local school unit provide to every
student the opportunity to study a second language for thirteen years.

The languages to be studied in this program are selected according to the
academic, aesgthetic, and practical needs of the children and of the communities
in which they live. The second languages are chosen from the commonly~taught
languages (Spanish, French, German) and from the less commonly-taught
languages (Russian, Arabic, Chinese, Japinese). Because many school districts
offer courses in Latin, it has been included in the second language competency-
based curriculum for grades 7 through 12. However, since Latin is offered
only in grades 7 through 12, it is not considered a part of the State-funded
Basic Education Program.

LEARNING OUTCOMES

The K~12 program in second language studies can be divided into five
major areas: iistening, speaking, reading, writing, and culture. All of these
areas are interdependent and interrelated. Grammar is applied continuously
but not introduced formally until the student has reached the advanced level
at grades 9-12. Some informal presentations of grammar are made at grades
7-8.

At each level of learning, a student should exhibit increased proficiency
in each of the following five areas:

Listening--Progressive development of the ability to understand language when
spoken by an educated native speaker.




Speaking--Progressive development of the ability to speak the language so as to
be understood by a native of the target culture, using correct pro-
nunciation, stress, rhythm, and intonation.

Reading--Progressive development of the ability to understand the written language
in context from print and nonprint materials in the target language.

Writing--Progressive development of the ability to write so as to be understood
by an educated native of the target culture, using correct spelling,
punctuation, vocabulary, and grammar.

Culture-—-Progressive development of knowledge about other people and the cbility

to use language and behavior appropriate to real-life situations in the
target culture.
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GRADES K-3

Major Emphases

At the beginning level of second language study, emphasis is placed on
three of the five major areas: 1listening, speaking, and culture. Students
learn to recognize and understand concrete words and simple questions, to
follow directions and commands, and to recognize voice intonations associated
with these and other types of statements. The vocabulary that is learned
corresponds to the concepts that students have mastered and exporiences they
have had. They learn to understand and use action words, descriptive words,
and emotional words and expressions. Although grammar is not taught at this

level, students imitate and use language structure and forms correctly and
naturally.

Throughout the beginning level, culture is incorporated in the skills
development activities. Students learn to recognize the target country on a
map, and to use simple expressions and behavior that are related to daily
situations in the target culture. They become familiar with the schedules,
activities, and favorite songs and stories of children in the target country.

Grades K-3 Qutline

1. Listening: Goal--to understand language in context when spoken by an
educated native speaker

1.1 Recognize and understand concrete words and simple phrases and
sentences

1.2 Respond to simple who, what, where, how, when, and how much/many
questions

1.3 Follow directions and commands

1.4 1Identify descriptive words

1.5 Recognize and understand voice intonation (involves affirmative and

negative declarations, questions, commands, and exclamations)

1.6 Identify emotional words and expressions in context (includes

vocabulary, intonation, facial expression, gesture, and posture)

Recognize and understand action words separately and in a sequence

Recall facts

1.
1.
1.9 Distinguish between fact and fiction

O 00

2.  Speaking: Goal——to speak the language so as to be understood by a native
speaker of the target culture, using correct pronunciation, stress,
rhythm, and intonation

2.1 Repeat and use concrete words, simple phrases, and sentences in
context

2.2 Ask and answer simple questions of the who, what, where, when, how,
and how much/many type
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Give directions and commands

Name and describe people, places, and things
Express likes/dislikes, emotions, and wants
Use action words separately and in a sequence
Express possession

Recall facts

Distinguish between fact and fiction

Culture: Goal--to gain knowledge about other people and the ability to
use language and behavior appropriate to real-life situations in the
target culture

3.1
3.2
3.3
3.4

3.5

Identify the target country on a map and on a globe

Use expressions and behavior that are appropriate to various daily
situations in the target culture

Know daily schedules and routine activities of school children in the
culture being studied

Know and participate in activities related o major holidays aund
special dates that are celebrated by children in the target culture
Learn favorite songs, stories, and games of children in the target
culture




SECOND LANGUAGE STUDIES/MODERN

Grade Level: K-3 Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understand language in context when spoken by
an educated native speaker.

Objectives Measures

1.1 Recognize and understand concrete 1.1.1 view two or more objects and hear
words and simple phrases and one name; then pick up the correct
sentences. object.

1.1.2 Hear and carry out a simple
command (e.g., "Stand up." "Pick
up the crayon." ''Repeat the

word.").
1.2 Regpond to simple who, what, 1.2.1 View an object and name it when
where, how, when, how many, and agsked "What is this?".

how much questions,

1.2.2 Hear the question "Where is the
red crayon?"; then find it and
say where it is (e.g., on the
desk, under th: chair, in the

box).

1.3 Follow directions and commands. 1.3.1 Hear commands and comply (e.g.,
"Touch the door." "Open the
book.").

1.3.2 Listen to directions for playing a
game, then participate in the game
(e.g., "Simon Says").

1.4 1Identify descriptive words. l.4.1 View an apple and an orange and
hear a description of one of the
two fruits; then identify and name
the color.

1.4.2 Hear two descriptive statements
and match each one with the
appropriate object (e.g., The cat
is black. The box is small.).
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Grade Level: K-3
Skills/Subject Area:

COMPETENCY GOAL 1:
by an educated native spesker.

Page 2

Listening/Modern Languages

The learner will understand language in context when spoken

Objectives

Measures

1.5 Recognize and understand voice

intonation (involves affirmative

and negative declarations,
questions, commands, and
exclamations),

1.6

Identify emotion words and
expressions ir context
includes vocabulary, intona-
tion, facial expression,
gesture and posture).

1.5.1

1.5.2

1.5.3

1.6.1

1.6.2

1.6.3

36

37

Hear an exclamation and say
whether the statement expresses
joy, surprise, or anger.

Hear a question and say whether
or not information is being
requested.

Hear a declaration and a question
and say which is giving
information and which is

asking for information.

View pictures of happy and sad
faces and hear the words "happy"
and "sad"; then match each word
with the correct picture.

Hear a children's song; then smile
if the song makes you happy, or
frown if it makes you sgad.

View a classmate role playing a
sore stomach and answer the
questions: 1Is he sick? 1Is he

happy? 1Is he sad? Are you sad
too?




Grade Level: K-3

Page 3

Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understand language in context when spoken

by an educated native speaker.

Objectives

Measures

1.7 Recognize and understand
action words, separately
and sequentially.

1.8 Recall facts.

1.9 Distinguish between fact
and fiction,.

1.7.1

1.7.2

1.8.1

1.8.2

1.9.1

1.9.2

37

View a series of pictures and hear
what is happening in each (e.g.,
The bunny is hopping. The dog is
running.).

Watch a classmate carry out a
series of commands and heer
someone tell what he is doing
as he performs each action
(e.g., He i8 going to the door.
He is closing the door. He is
going back to his desk. He is
sitting down.); then retell the
series of actions in the proper
or sex.

Look &t an object (e.g., pencil)
and listen to a description (e.g.,
The pencil is long. The pencil
is yellow. The pencil is thin.);
then answer factual questions
aboul size and color of the
pencil.

Listen to a well-known childrea's
story and name two things the main
character did.

View and listen to an animated
cartoon of Garfield; then answer
questions about the main
character: Does the main
character talk? Do you have a
cat? Does your cat talk? Do
cats really talk?

Hear a simple statement and say
whether it is true or false (i.e.,
in the real world).




SECOND LANGUAGE STUDIES/MODERN

Grade Level: K-3

COMPETENCY GOAL 2:

Skills/Subject Area:

Speaking/Modern Languages

The learner will speak the language so as to be understood by

a native of the target culture, using correct pronunciation, stress, rhythm, and

intonation.

Objectives

Measures

2.1 Repeat and use concrete words,
simple phrases, and sentences
in context.

2.2 Ask and answer simple questions
of the who, what, where, when,
how, and how much/many type.

2.3 Give directions and commands.

2.1.1

2.1.2

2.2.1

2.2.2

2.3.1

2.3.2

View and hear the names of class-
room objects, then repeat each
name.

View a pantomime in which two
pecple meet a third person on the
street, have a brief converasscion,
and go their geparate ways; then
orally supply (at the appropriate
moment) the correct expressions and
gestures for greeting, introducing,
or leaving someone.

Pay attention as the teacher
points to classmates; answer

the question "Who is this?" each
time it is asked.

Walk quietly down the hall with
the teacher and answer the
question "What room is this?" as
the teacher points to the
principal's office, bathroom,

or cafeteris.

Lead classmates in a game such as
"Mother May I?" or "Simon Says."

Direct a classmate to do certain
things with classroom objects,
toys, and miniature animals (e.g.,
"Put the dog on the book.").




o

Grade Level: K-3 Page 2
Skills/Subject Area: Speaking/Modern Languages

COMPETENCY GOAL 2: The learner will speak the language so as to be understood by
a native of the target culture, using correct pron. .ciation, stress, rhythm, and

intonai.on.
Objectives - Measures
2.4 Name and describe people, 2.4.1 Name the people in your family
places, and things. and say whether each person is

young or old, tall or short.

2.4.2 Describe the clagsroom: "What
color are the walls?" "How many
windows are there?" "How many
doors?" "1s there a sink?"

"Where is it?" "Are there books?
. Toys?" "Where are they?" "Is the
classroom big?" "Is it small?".

2.5 Express likes/dislikes, 2.5.1 Look at a series of pictures that
emotions, and wants. depict a variety of foods and
express likes and dislikes.

2.5.2 Listen to a slide/tape presentation
of & rain storm, and tell whether
you are sad, happy, or afraid.

2.6 Use action words separately 2.6.1 Name two things that you do every
and in a sequence. morning after you get up.

2.6.2 Give a classmate a series of
copmands (e.g., "Stand up." "Go to
the door." "Touch your nose."
"Return to your desk." "Sit
down.").

2.6.3 View a filmstrip without sound
anc identify action upon request.
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Grade Level: K-3

Skills/Subject Area: Speaking/Modern Languages

Page 3

COMPETENCY GOAL 2: The learner will speak the language so as to be understood by
a native of the target culture, using correct pronunciation, stress, rhythm, and

intonation.

Objectives

Measures

2.7 Express possession.

2.8 Recall facts.

2.9 Distinguish between fact
and fiction.

2.7.1

2.7.2

2.8.1

2.8.2

2.9.1

2.9.2

40

Watch the teacher point to a book
on a classmate's desk and answer
the question "Whose book is this?".

Look at a classmate's family
picture and answer questions such
as "Whose father is this?" "Whose
sister is this?".

Listen to the teacher's
description of last night's dinner
and name one food item that was
eaten.

Listen to a classmate's accoult
of a bicycle accident, and say
when and how it happened.

View and listen to a filmstrip of
Little Red Riding Hood, and say
whether little children can take
food to their grandmothers, and
whether wo. s can talk.

View several pictures of real
life situations and nonsense
situations, then tell what is
wrong or right about 2ach
situation portrayed.




.

SECOND LANGUAGE STUDIES/MODERN
Grade Level. K-3 Skills/Subject Area: Culture/Modern Languages
COMPETENCY GOAL 3: The learmer will gain knowledge about another people and the

ability to use language and behavior appropriate to real-life situations in the
target culture.

Objectives Measurer
3.1 1Identify the target country 3.1.1 Study a world map and point our
on a map and on a globe. the target country.

3.1.2 Examine a globe and identify the
target country and its borders.

3.1.3 Draw and color the flag of the
target country.

3.1.4 Examine a group of flags; then
pick out the flag from the target
country and compare it to the flag
of the United States in terms of
color, size, and shape.
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Grade Level: K-3 rage 2
Skills/Subject Area: Culture/Modern Languages

COMPETENCY GOAL 3: The learner will gain knowledge about another people and the

ability to use language and behavior appropriate to real-life situations in the
target culture.

Objectives Measures

3.2 Use expressions and behavior that 3.2.1 View a filmstrip in which two

are appropriate to various daily situations of greeting and leave-~

situations in the target culture. taking occur (one that involves
greeting and leaving a friend,
and one that involves greeting
and leaving acquaintances who
are adults); then discuss the
similarities and differences
between both situations (i.e.,
in behavior and expression).

3.2.2 Use appropriate expressions and
behavior in role playing
situations: one that involves
greeting and leaving a classmsate,
and one that involves greeting
and leaving the teacher.

3.2.3 View and discuss a demonstration
of a2 complete evening mezl in the
home of a target culture student,
then partake of an evening meal,
using appropriate behavior.

3.2.4 Draw or set a table appropriately
for a noon meal in the target
culture; then discuss similarities
and diiferences in terms of time,
food, table setting, and manners.
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Grade Level: K-3

Skills/Subject Area: Culture/Modern Languages

Page 3

COMPETENCY GOAL 3: The learnmer will gain knowledge about another people and the
ability to use language and behavior appropriate to real-life situations in the

target culture.

Objectives

Measures

3.3 Know daily schedules and routine
activities of school children in
the culture being studied.

3.4 Know and participate in
activities related to major
holidays and special dates
that are celebrated by children
in the target culture.

3.3.2

3.4.1

3.4.2

3.4.3
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Discuss when, and for how long,
children in the target culture teake
their major meals each day; then
compare and contrast with meals

in American homes.

Discuss the school da; of children
in the target culture in terms of
subjects they study and how long
they are at school each day; then
compare and contrast with the
school day of American children.

Learn key words and expressions
that relate to Christmas time
(e.g., Merry Christmas, Santa
Claus, Yule log, gifts, Christmas
tree, etc.).

Discuss, plan, and prepare one
native food that is eaten by
children on Christmas Day.

Discuss and role play how children
in the target culture celebrate
their birthdays, paying close
attention to who invites whom to
the party and who gives gifts to
whom.




Grade Level: K-3
Skills/Subject Area:

COMPETENCY GOAL 3:

Culture/Modern Languages

Page &

The learner will gain knowledge about another people and the

ability to use language and behavior appropriate to real-life situations in the

target culture,

Objectives

Measures

2.% Learn favorite songs, stories,

and games of children in the
target culture.

3.5.3

45

Listen to and follow directions
for playing a children's game that
is unique to the target culture.

Sing a favorite song of children
of the same age in the target
culture.

Listen to a fairy tale that is
popular among children in the
target culture; then discuss
whether it is like any fairy
tale that is popular with
American children.




GRADES 4-6

Major Emphases

Second language study at the intermediate level continues the development
of the listening and speaking skills begun in the earlier grades. The
pre-reading/reading and writing skills are introduced at this level.

Students learn to read and write what they can say. Development of the four
skills at grades 4-6 includes learning to paraphrase, summarize, predict outcomes
and draw inferences. In addition, students learn to recognize context clues

and extract the main idea from familiar material hLsard and zead. They continue
to expand their vocabulary, exhibiting the ability to understand and use more
abstract words and expressions. Grammar is not introduced, formally or
informally, at this level. Hcwever, studezts gradually develop the ability to
use more complex structures naturally.

Culture continues to be stressed at the intermediate level. Increasged
emphasis is placed on the target culture's language and behavigral patterns
that are appropriate at school, at home, and in othur social settings. Students
learn to recognize and identify geographical features and their importance in
the country being studied. They also learn to identify major historical events
and individual achievements in the arts, science, music, and literature of the
target country.

Grades 4-6 Outline

1. Listening: Goal--to understand language in context when spoken by an
educated native speaker .

Recall facts and 1list details from material viewed and heard
Paraphrase/summarize material heard (e.g., short stories,
descriptions, conversations, directions)

1.3 Understand meaning from context clues

1.4 Extract the main idea from material heard (e.g., brief conversations,
oral readings, descriptions, explanations)

.5 Determine cause/effect relationships

.6 Predict outcomes
o7

8

N -

1.
1.

Draw inferences
Make judgments

2. Speaking: Goal--to speak the language so as to be understood by a native
of the target culture, using correct pronunciation, stress, rhythm, and
intonation

Tell time and use calendar and time expressions
Describe sequence of events

2.1
2.2
2.3 Express feelings
2.4 Classify

45

46




2.5 Describe cause and effect relationships

2.6 Make comparisons and contrasts

2.7 Summarize material heard (conversationms, short stories, explanations,
directions)

2.8 Draw inferences

2.9 Make judgments

2.10 Predict outcomes

Pre-Reading: Goal--to understand the written language in context from
Print and nonprint materials in the target language

3.1 Identify and name environmental sounds, objects, shapes, and colors
(listening and looking)

3.2 Discriminate between words that have different sounds and recognize
words that sound slike (listening and looking)

3.3 Hear and understand concrete words, simple phrases, and sentences
(1istening and looking)

3.4 Recall details from what is viewed and heard (l1istening and looking)

3.5 Pronounce familiar words that are written

Reading: Goal--to understand the written language in context from print
and nonprint materials in the target language

4.1 Recognize and say familiar words, simple phrases, and sentences that
are written

4.2 Respond to simple who, what, where, how, when, and how much/many
questions

4.3 Follow written directions and commands

4.4 1ldentify by description

4.5 Recell facts from material reed

4.6 Summarize written material (e.g., short stories, descriptionms,
poenms)

Writing: Goal--to write so as to be understood by an educated native of
the target culture, using correct spelling, punctuation, vocabulary, and
grammar

5.1 Copy written words correctly

5.2 Write letters and words from dictation

5.3 Write simple phrases and sentences

5.4 Write answers to questions of the who, what, where, when, and how

much/many type

5.5 Write descriptive sentences about known people, places, things, and
activitieg

6 Use action words in context

7 Write a paragraph including topic sentence, two supporting statements,
and a summary statement
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Culture: Goal--to gain knowledge about other people and the ability to
use language and behavior appropriate to real-life situations in the
target culture

6.1 Recognize language and patterns of behavior that are appropriate in
real-life situations in the target culture

6.2 Identify geographical features of the countries where the target
language is spoken, and show the relationships between these features
and the products of the countries

6.3 Identify major historical events and important individuals in the
target culture

6.4 Identify outstanding people in the target country who made signi-
ficant contributions to civilization in the arts, literature, music,
science, and politics

6.5 Recognize the influence of the target culture on the American culture
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SECOND LANGUAGE STUDIES/MODERN

Grade Level: &4-6

COMPETENCY GOAL 1:
an educated native speaker.

Skills/Subject Area:

Listening/Modern Languages

The learner will understand language in context when spoken by

Objectives

Measures

1.1 Recall facts and list details

1.1.1

from material viewed and heard.

1.2 Paraphrase/Summarize material

1.1.2

l.2.1

heard (short stery, description,
conversation, directions, etc.).

1.2.2

1.2.3
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Listen to a brief weather forecast
and list temperature and weather
conditions (sunny, cloudy, rain,
snow, clear, cold, warm, hot).

Participate in & discussion about
an amusement park, and state what
one can do there (e.g., go on
rides, watch scientific demonstra-
tione, look at exhibits, eat).

Hear a classmate's account of
her/his family trip to the
mountains, then tell the whole
class (in your own words) what
the classmate did.

Hear a conversation about a soccer
game, then say who won and give
three highlights of the gama
(three key plays).

Hear a description of an activity,
place, or event; paraphrase
what happened.




Grade Level: 4~6

Page 2

Skills/Svbject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understend language in context when spoken

by an educated native speaker.

Objectives

Yeasures

1.3 Understand meaning from contextual
clues.

1.4 Extract the main idea frem
material heard (brief con-
versation, oral reading,
description, explanation).

1.5 Determine cause/effect
relationships.

1.3.1

1.3.2

1.3.3

1.4.1

1.5.1

1.5.2

Listen to an explanation about a
school picnic, then sav whether it
has taken place or will take place
(clues: tomorrow, now, yesterday,
last week, last month, last
semester, next we+<k, later),

Listen to a sentence from which a
key word is missing and supply a
word that is appropriate to
complete the meaning.

Eear and give the meaning of a
sentence; then say which clues
helped derive the meaning.

View and listen to a brief
Aramatization in which & child
goes to the store to buy three
grocery items, but returns with
only two. State the reason why.

Listen to the description of a
situation where the sun is

shining, yet water puddles are
everywhere; then state the possible
cause of the water puddles.

Listen to a short paragraph and
then state the cause and effeats
(e.g., The forest was dry. Two
boys built a fire to keep warm.
The wind was blowing hard. Soon
the fire was cut of control.).




Grade Level: 4-6

Skills/Subject Area:

COMPETENCY GOAL 1:
by an educated native

Listening/Modern Languages

speaker.

The learner will understand language in context when spoken

Objectives

Measures

1.6 Predict outcomes.

1.7 Draw inferences.

1.8 Make judgments.

1.6.1

1.6.2

1.6.3

1.7.1

1.7.2

1.8.1

1.8.2
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Listen to a short story that has
no ending, then draw a picture to
illustrate an appropriate ending.

Hear a fable and give the moral
of the story.

Answer quegtions such as "What
will bzppen if it rains today,
and { don't have an umbrelia?"
or "What will happen if you
arrive at school late, and you
have no note from your parents?",

Listen to a paragraph that
describes the habitat of an
animal; then state whether the
animal lives on land, in the air,
or in the water. Name the animal.

Draw a picture of the animal in
1.7.1, and its habitat,

Look at two pictures of a wild
animal (one in its natural
habitat and one in a zoo cage)
and hear a description of each;
then determine which situation
is better for the animal.

Listen to two commercials for
different brands of the same
product (e.g., cereal); then
choose the better product.




SECOND LANGUAGE STUDIES/MODERN

Grade Level: 4-6

Skills/Subject Area: Speaking/Modern Languages

COMPETENCY GOAL 2: The learmer will speak the language so as to be understood by

a native of the target culture, using correct pronunciation, stress, rhythm, and
intonation.

Objectives Measures

2.1 Tell time and use calendar and 2.1.1 Look at picturss showing daily
time expressions. activities such as waking up,
eating lunch, and playing
outdoors,ther say at what time
each activity takes place.

2.1.2 Study a get of picture cards
depicting places such as the
cinema, beach, football stadium;
then answer the questions "When
did you go to 7" and "When
are you going to ™,

2.2 Describe sequence of events. 2.2.1 Hear the story of the Tle Three
Bears and tell what the family
found when they returned home.
Start with the statement "They
found that gomeone had
been ", and add the
appropriate actions in the
correct order of occurrence.

2.2.2 Describe a sequence of five events
that occur between getting up in
the morning and leaving for
school.

2.3 Express feelings, 2.3.1 Discuss how the three bears felt
when they learned that someone had
sat in their chairs, eaten their
porridge, and slept in their beds.

2.3.2 Given a situation (e.g., you have
received a $100.00 gift), discuss
feelings about it.
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Grade Level: 4-6 Page 2
Skills/Subject Area: Speaking/Modern Languages
COMPETENCY GOAL 2: The learner will speak the language so as to be understood by

a native of the target culture, using correct pronunciation, stress, rhythm, and
intonation.

Objectives Measures

2.4 Classify. 2.4.1 Study a picture of a large variety
of foods; then say which foods are
vegetables, fruits, or meats.

2.4.2 Listen to and study vocabulary on
colors, weight, and clothing; then
group classmates into these
categories.

2.5 Describe cause and effect 2.5.1 Look at a picture in which there
relationships. is a boy holding a baseball bat

and a house with a broken window;

then tell what broke the window.

2.5.2 Listen to and use "If" expressions
in given situations, then create
a situation, by asking "What
would happen if .

2.6 Make comparisons and 2.6.1 Listen to what children of a
contrasts. particular country have for
breakfast; then say what items
are the same and what items
differ from those that American
childrea have for breakfast.

2.6.2 View pictures of the flags of
the target country and che
United States, and tell how
they are similar and how they
are different.

2.7 Summarize material heard 2.7.1 Listen to mother's explanation
(conversations, short of how to bake potatoes; then
stories, explanationms, explain to the class.
directions)

2.7.2 Listen to a short story; then
retell in her/his own words.
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Grade Level: 4-6

Skills/Subject Area: Speaking/Modern Languages

Page 3

COMPETENCY GOAL 2: The learner will speak the language so as to be understood by
a native of the target culture, using correct pronunciation, stress, rhythm, and

intonation.

Objectives

Measgures

2.8 Draw inferences.

2.9 Make judgments.

2.10 Predict outcomes.

2.8.1

2.8.2

2.8.3

2.9.1

2.9.2

2.10.1

2.10.2
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Study two pictures, one in which

the leaves are falling and one in
which it is snowing; then say what
season it must be in each picture.

Look at an exhibit of clothing
articles: then tell during what
season a particular article of
clothing is worn and say why.

Complete the statements: If I go
to sleep early, I will be .
If I brush my teeth everyday, they
will be .

Look at the glides of two lakes,
one with litter and the other
without litter; then state in
which lake it is safer to swim.

Discuss the length of the terms of
office of the U.S. President and
of the target country leader; then
say which ig better.

Listen to a description of long
lasting, poor weather ccnditions,
and describe what the condition of
the crops will be at harvest

time.

Listen to a story with no eading;
then predict its outcome.

3 s




Grade Level:

COMPETENCY GOAL 3:

SECORD LANGUAGE STUDIES/MODERN

4-6

Skills/Subject Area:

Pre-Reading/Modern
Languages

The learner will understand the written language in context

from print and nonprint materials in the target language.

Objectives

Measures

3.1

3.2

3.3

Identify and name environmental
sounds, objects, shapes, and
colors (Listening and Looking).

Discriminate between words that
have different sounds and recog-
nize words that sound alike
(Listening and Looking).

Hear and understand concrete
words, simple phrases, and
sentences (Listening and
Looking).

3.1.1

3.1.2

3.2.1

3.2.2

3.3.1

3.3.2

Hear a tape of normal sounds and
name them (e.g., bouncing ball,
car horn, or ringing phone).

Participate in a fashion show and
tell the color(s) of her/his
garment.

Look at two objects and listen
to the names for each; then say
whether or not the two words
sounded alike.

Listen to a familiar poem, and
identify words that rhyme.

View an apple and an orange and
hear one name; then pick up and

. eat the correct fruit.

Listen to and follow a series of
simple commands (e.g., "Take this
paper." "Put it on your desk."
"Draw an apple." "Color the apple
red.").




Grade level: 4-6

Page 2

Skills/Subject Area: Pre-Reading/Modern Languages

COMPETENCY GOAL 3: The learner will understand the written language in context
from print and nonprint materials in the target language,

Objectives

Measures

3.4 Recall details from what is
viewed and heard (Listening
and Looking).

3.5 Pronounce familiar words that
are written.

3.4.1

3.4.2

3.5.1

3.5.2

3.5.3
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Study a life-size actior photcgraph
of a North Carolina basketball team,
and answer questions as follows:

Who b2s the ball? Who is standing
near number 8? How many players

do you see? What colors are the
uniforms?

Listen to a familiar story and
tell whether the main character is
young or old, tall or short, fat
or thin, etec.

View and listen to a geries of
words that rhyme; then say each
word in the series.

View a series of objects with

corresponding name cazds; then
say the name of an object when
a classmate points to it.

Copy words s/he can say; then
listen to and repeat the words.




SECOND LANGUAGE STUDIES/MODERN

Grade Level: 4-6 Skills/Subject Area: Reading/Modern Languages

COMPETENCY GOAL 4: The learner will understand the written language in context
from print and nonprint materials in the target language.

Objectives Meagures
4.1 Recognize and say familiar 4.1.1 Identify and name each oi a series
words, simple phrases and of objects (e.g., pencil, book,
written seatences. eraser); then see the written

word for each and repeat it.

4.1.2 Hear and carry out a simple
command (e.g., “Close the door."),
then read the same command to a
classmate who executes it.

4.2 Respond to simple who, what, 4.2.1 Read a familiar short scene as
where, how, when, how many, the teacher reads aloud and
how much questions. underline the names of people,

places, and things.

4.2.2 Read three gquestions (who, what,
where types) on the scene that
was read above and respond.

4.3 Follow written directions and 4.3.1 Read a series of written commands,
commands. the first being to read all
commands before carrying out any
of them and the last being to carry
out the first command only.

4.3.2 Study a map. Read and follow
directions on how to get from
Point A to Point B.

4.4 1Identify by description. 4.4.1 Read a paragraph that describes
a meal the teacher had last
night and underline the adjec-
tives, then say them aloud and
tell which words they describe.

4.4.2 Read a description of a famous
cartoon character, without the
name of the character, and
identify her/his.
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Grade Level: 4-6

Skills/Subject Area: Reading/Modern Languages

Page 2

COMPETENCY GOAL 4: The learner will understand the written language in context
from print and nonprint materials in the target language.

Objectives

Measures

4.5 Recall facts from material
read.

4.6 Summarize written material
(short stories, descriptions,
poems, etc.).

4.5.1

4.5.2

4.6.1

4.6.2
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Read the written version of a
conversation about a sport or
a cultural event in the target
country and tell what happened.

Read a very familiar and well-
known children's story; then tell
what happened in sequence.

Dictate to the teacher the main
events of a familiar story read,
then read the teacher's written
version.

Use the teacher's written version
of the main events of a familiar
story and orally summarize the
story.




—_.—;

SECOND LANGUAGE STUDIES/MODERN

Grade Level: 4-6 Skills/Subject Area: Writing/Modern Languages

COMPETENCY GOAL 5: The learner will write so as to be understood by an educated
native of the target culture, using correct spelling, punctuation, vocabulary,
and grammar.

Oobjectives Measures

5.1 Copy written words correctly. 5.1.1 Read a series of concrete words
(i.e., pencil, apple, book),
then write each word.

5.1.2 Read a series of words on a
mimeographed paper, then underline
the words that are the same.

5.2 Write letters and words from 5.2.1 Follow an oral reading of words
dictation. that have letters missing, and
fill in the correct letters in

the blanks provided.

5.2.2 View pictures of familiar objects
and listen to the names of each
one, then write each name.

5.3 Write simple phrases and 5.3.1 Role play greeting a classmate;
sentences, then write the appropriate
expressions used in the scenario
(i.e., "Hello, How are you?"
"Fine, and you?; "That's great!").

5.3.2 Listen to a command and carry it
out; then write it and pass it on
to a classmate who will execute it.

5.4 WVrite answers to questions of 5.4.1 Watch the teacher point to a class-
the who, what, where, when, and mate and write the answer to the
how much/many type. question "Who is this?".

5.4.2 Participate in a discussion about
sports, and answer in complete
sentences the questions: "How many
players are there on a basketball
team?", "How many players are
there on a soccer team?”" (continue
with several sports).
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Grade Level: 4-6

Skills/Subject Area: Wri:cing/Modern Languages

Page 2

COMPETENCY GOAL 5: The learner will write so as to be understood by an educated
native of the target culture, using correct spelling, punctuation, vocabulary,

and grammar.

Objectives

Measures

5.5 Write descriptive sentences about
known people, places, things, and
activities.

5.6 Use action words in context.

5.5.1

5.5.2

5.6.1

5.6.2
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Tell the class about the members
of your family, saying who is old,
young, tall, or short; then write
one descriptive statement about
each member.

Pick a favorite hero/heroine and
write a list of adjectives to
describe her/him; then write one
sentence that best describes the
hero/heroine.

Write a statement about one thing
that you do every morning before
coming to school (e.g., I brush
my teeth every morning.).

Make a list of all the things your
favorite comic strip character
does; then write one complete
sentence that tells what he does
best.




Grade Level: 4-6
Skills/Subject Area:

COMPETENCY GOAL 5:

Writing/Modern Languages

Page 3

The learmer will write so as to be understood by an educated

native of the target culture, using correct spelling, punctuation, vocabulary,

and grammar.

Objectives

Measures

5.7 Write a paragraph, including a
topic sentence, two supporting
statements, and a summary
statement.

5.7.1

5.7.2

5.7.3

Select a topic about which to write
(e.g., "Star Wars" character,
favorite game or sport, best
friend).

List all the adjectives a=2 action
vords possible about the topic and
discuss with whole class or with
one classmate.

Write a paragraph as quickly as

* possible.

D+7.4

5.7.5

5.7.6

60.
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Read the paragraph aloud to a
classmate for feedback about how
statements were made and whether
they should be relocated in the
paragraph.

Rewrite the paragraph, making
organizational changes, if
necessary.

Share the rewritten paragraph with
the teachier for editing (spelling,
structure, word order, paragraph
organization).

Rewrite for final copy.




Grade Level:

COMPETENCY GOAL 6:

SECOND LANGUAGE STUDIES/MODERN

4=6

Skills/Subject Area:

Culture/Modern Languages

The learner will develop knowledge about another people and

the ability to use language and behavior appropriate to real-life situitions in
the target culture.

Objectives

Measures

6.1

6.2

6.3

Recognize language and patterns
of behavior that are appropriate
in real life gituations in the
target culture,

Identify geographical features

of the countries where the target
language is spoken, and show the
relationships between these
features and the products of the
countries.

Identify major historical events
and important individuals in the
target culture.

6.1.1

6.1.2

6.2.1

6.2.2

6.3.1

6.3.2

6%i2

View a filmstrip on shopping for
food. Then discuss how people
greet each other; how they select
meats, vegetables, and other food
items; what they talk about with
their friends while shopping; and
how they take leave of one another.

Discuss the value of foreign

money; then participate in a role
playing situation in which a school
child is buying some candy, using
language that is appropriate to
greeting an adult, counting money,
naming candy, and leave-taking.

Draw boundaries, mountains, and
rivers; and label major cities on
blank maps of five countries where
the target language is spoken.

Discuss one major product from
each of five countries identified
in 6.2.1; then answer questions on
where the products would be found
(i.e., in the mountains, or near

a river).

Identify one major historical event
in the target country that corre-
sponds to one major historical
event in the United States; then
discuss briefly the relationship
between the two events.

Select from a list of important
pe~sons in the target country one
person about whom s/he can state
one significant fact.




Grade Level: 4-6

Skills/Subject Area:

COMPETIENCY GOAL 6:

the ability to use language and behavior appropriate to real-life situations in
the target culture.

Culture/Modern Languages

Page 2

The learner will develop knowledge atout another people and

Objectives

Measures

6.4 1Identify outstanding people in
the target country who made
significant contributione to
civilization, the arts, litera-
ture, music, science, and
polictics.

6.5 Recognize the influence of the
target culture on the American
culture.

6.4.1

6.4.2

6.4.3

6.4.4

6.5.1

6.5.2

6.5.3

6.5.4
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Listen to one piece of music by a
composer from the target country

(e.g., Debussy), then tell how it
made you feel.

Discuss the conditions under which
the composer in 6.4.1 wrote his
music; then say how he must have
felt at the time, pointing to
parts of the piece of music to
support your judgment.

View three paintings and match

each one with the appropri.te
artist.

Select one painting from 6.4.3;

then write a paragraph to describe
ic.

Examine the telephone directory
for your city and write a list of
five names that you consider to be
foreign; then discuss with the
teacher,

Peruse your mother's cookbook and
list five words that come from
another language.

Study the names of streets in your
city for one week and 1ist as many
foreign names as you can; then
present the list to your class and
say why you think the names are
foreign.

Identify the names of American
cities shich shew the influence
of the culture being studied.
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GRADES 7-8

Major Emphases

Second language study at the intermediate/advanced level continues to
stress the development of the four skills introduced at the earlier levels.
Students stretch their abiliity to recognize intonation patterns and extract
meaning from broadcasts, reports, short stories, news articles, and
conversations. They also learn how to determine the author's point of view
and present their own, as well as how to distinguish between fact, fiction,
and opinion. Moreover, students learn how to deliver simple oral reports and
how to write summaries of general topics discussed in class, dialogues on
familiar topics, and paragraphs or letters on assigned topics. Students learn
to understand and express emotions and feelings.

Grammar is introduced informally at this level, enabling students to
distinguish simple grammatical forms heard and read, and preparing them for the
formal presentation of grammar at the advanced level. Therefore, the
intermediate/advanced level may be termed the transitional level. By the end
of the intermediate/advanced level, students will have developed a repertoire
for understanding grammar.

Culture at this level expands the knowledge and understanding of the
target country's language and behavior, geographical features, historical
events, and important individuals and achievements. Students learn to
recognize the influence of the target culture on their own culture.

Grades 7-8 Outline

1. Listening: Goal--to understand language in context when spoken by an
educated native speaker

1.1 Distinguish simple grammatical forms by listening

1.2 Recognize intonation patterns and their effect on meaning

1.3 Listen for the main idea in telephone calls, radio/TV broadcasts,
oral reports, poems, and short stories

1.4 Understand conversations about everyday topics, personair and family
news, well-known current events, and routine school matters

1.5 Obtain specific information by iistening

1.6 Determine feelings, emotions, and preferences as expressed in
conversations, simple songs, poems, and paragraphs

.7 Distinguish fact from fiction or opinion

.8 Understand point of view/purpose
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2. Speaking: Goal--to speak the language so as to be understood by a native
of the target culture, using correct pronunciation, stress, rhythm, and
intonation

2.1 Utilize accurate elementary grammatical constructions in oral
expression

2.2 Use reasonably accurate pronunciation and intomation

2.3 Relate a narrative or deliver a simple oral report

2.4 Communicate orally on everyday topics, personal and family

information, well-known current events, and routine school matters

2.5 Ask questions to seek information and give specific information

orally

2.6 Express emotions, feelings, and preferences orally

2.7 Express orally the differences between fact, fiction, and opinion

2.8 Express orally personal point of view

3. Reading: Goal--to understand the written language in context from print
and nonprint materials in the target language

3.1 Recognize elementary grammatical structures in selected written
materials
3.2 Read aloud a familiar passage with appropriate intonation and
correct pronunciation
3 Understand the main idea in selected reading passages
4 Read for comprehension simple newspaper or magazine articles and
simple (or edited) literary selections
5 Obtain information through reading
.6 Determine emotions, feelings, or preferences from selected reading
materials
3.7 Distinguish fact, fiction, opinion, and inference in reading materials
3.8 Determine author's point of view

4. Writing: Goal--to write so as to be understood by an educated native of
the target culture, using correct spelling, punctuation, vocabulary, and
grammar

4.1 Write controlled sentences and paragraphs with accurate elementary
grammatical structures

4.2 Transcribe dictated familiar material and elementary unfamiliar
material

4.3 Write summaries of general trpics discussed in class, reading

selections, or TV programs

4.4 Wwrite dialogues on familiar topics

4.5 Write paragraphs or letters on assigned topics to convey information

4.6 Express emotions, feelings, or preferences in writing

4.7

4.8

Write short poems and narratives
Express personal point of view in written form




Culture: Goal--to gain knowledge about other people and the ability to
use language and behavior appropriate to real-life situations in the
target culcure

5.1
5.2
5.3

5.4

5.5

Recognize language, customs, and patterns of behavior which are
appropriate to the target culture

Identify geographical features of the countries of the target language
and their relationship to *he culture

Identify the major historical events and important individuals in the
target culture

Identify outstanding achievements of the people of the target country
and their contributions to civilization in the arts, literature, music,
science, and politics

Recogn've the influence of the target culture on her/his own culture

66




SECOND LANGUAGE STUDIES/MODERN
Grade Level: 7-8 Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understand language in context when spoken
by an educated native speaker.

Objectives Measures
1.1 Distinguish simple grammatical 1.1.1 Listen to a series of simple
forms by listening. and compound sentences once, and

indicate whether the subject or
object pronoun is (a) masculine
singular, (b) fewinine singular,
(c) neuter singular - (d)
plural.

1.1.2 Listen to a sentence and iden-
tify the tense of the verb.

1.2 Recognize intonation patterns 1.2,1 Listen to three sentences;
and their effect on meaning. indicate which is the question.

1.2.2 Listen to a short passage;
identify the mood (happy, sad,
angry, peaceful).

1.3 Listen for the main idea in 1.3.1 Listen to a radio/TV commer-
telephone calls, radio/TV cial and indicate the product
broadcasts, oral reports, which was being advertised.

poems, and short stories.
1.3.2 Listen to a short story; write
down everything s/he remembers;
then underline the main idea.

1.4 Understand conversations about l.4.1 Respond to questions asked
everyday topics, personal and about everyday topics. (What
family news, well~known cur- did you eat for breakfast? Who
rent events, and routine is your favorite actor?)

school matters.
1.4,2 Listen to an interview/narra-
tive and retell five facts from
ic.
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Grade Level: 7-8
Skills/Subject Area:

COMPETENCY GOAL 1:

Listening/Modern Languages

The learner will understand language in context when
spoken by an educated native speaker.

Page 2

Objectives

Measures

1.5 Obtain specific information
by listening.

1.6 Determine feelings, emotions,
and preferences as expressed
in conversations, simple
songs, poems, and paragraphs.

1.7 Distinguish fact from fic-
tion or opinion.

1.5.1

1.5.2

1.6.1

1.6.2

1.7.1

Listen to a short passage and
answer three open-ended content
auestions about it.

Listen to a short, taped conver-
sation and then provide answers
to questions provided prisr to
the playing of the tape.

Hear a short poem or simple
song and select from a list
of words/expressions those
which best match the feelings
expressed in the poem/song.

Hear how each member of her/his
small group feels about a situ-
ation (e.g., loss of a cham-
pionship game) and report the
feclings of the group to the
class.

Hear a statement and indicate
whether it is fact, fiction, or
opinion [e.g., George Washington
was the first president (fact).
George Washington was the best
president (opinion). George
Washington chopped down a cherry
tree (fiction)].

Listen to a short piece of 1lit-
erature (e.g., La Fontaine's
Fables). 1Identify the charact-
ers, describe the action, and
state what is real and what is
fictional about it.




Grade Level: 7-8 Page 3

Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understand language in context when
spoken by an educated native speaker.

Objectives Measures
1.8 Understand point of view/ 1.8.1 Listen to a short piece of fic~
purpose, tion; choose from a 1list of

adjectives the ones that
describe the author's point
of view.

1.8.2 Listen to a short newscast or
editorial; identify the speak-
er's purpose. (Is he for or
against an issue?)




SECOND LANGUAGE STUDIES/MODERN/SPEAKING

Grade Level: 7-8 Skills/Subject Area: Speaking/Modern Languages

COMPETENCY GOAL 2: The learner will speak the language so as to be understood

by a native of the target culture, using correct pronunciation, stress, rhythm,
and intonation.

Objectives Measures
2.1 Utilize accurate, elementary 2.1.1 View a videotape of a situa-
grammatical constructions in tion; tell what is happening/
oral expression. happened, using a given tense.

2.1.2 Create a dialogue with a part-
ner on an assigned subject/
situation, incorporating speci-
fic vocabulary or grammatical
forms. Present the dialogue to

the class.
2.2 Use reasonably accurate 2.2.1 Listen to a dialogue on tape;
pronunciation and intonation. memorize it and with arother
student, present it to the
class.

2.2.2 View a film with sound and
become familiar with the dia-
logue, then provide her/his own
narration when sound is turned

off.
2.3 Relate a narrative or deliver 2.3.1 Tell a story based on a series
a simple oral report. of pictures (e.g., comic strip).

2.3.2 Plan or tell about a trip to a
foreign city; give information
about climate, method of trans-
portation, and important landmarks.

, 69
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Grade Level:
Skills/Subject Area:

COMPETENCY GOAL 2:

7-8

Speaking/Modern Languages

Page 2

The learner will speak the language so as to be understood

by a native of the target culture, using correct pronunciation, stress, rhythm,
and intonation.

Objectives

Measures

2.4

2.5

2.6

Communicate orally on everyday
topics, personal and family
information, well-known current
events, and routine school
matters.

Ask questions to seek informa-
tion, and give specific informa-
tion orally.

Express emotions, feelings,
and preferences orally.

2.4.1

2.4.2

2.5.1

2.5.2

2.6.1

2.6.2
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Answer questions from the
teacher or other students about
school, or howme, which relate
to material previously learned.

Read a one-sided conversation;
work with a partner to complete

the scene and then orally present

the conversation to the class.

Using a map, ask directions
which are then supplied by
another student.

Interview another student by
asking personalized questionms,
then relate the responses oral-
ly to others in the class or
write 2 short summary of what
s/he has learned.

Study a picture or painting by

an artist from the target cult-
ure and describe in one or two

sentences the feelings that the
painting evokes.

Choose preferences from pairs
of contrasting items (e.g.,
clothing styles, architecture,
sports, musical excerpts) and
give reasons orally for each
choice.
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Grade Level: 7-8 Page 3
Skills/Subject Arez: Speaking/Modern Languages
COMPETENCY GOAL 2: The learner will speak the language so as to be understood

by a nat've of the target culture, using correct pronunciation, stress, rhythm,
and intonation.

Objectives Measures
2.7 Express orally the differ- 2.7.1 Read a fable and crally indi-
ences between fact, fiction, cate what is real and what is
and opinion, imaginary.

2.7.2 View & series of television
commercials; orally explain
what is fact and what is opin-
ion in each of them.

2.8 Express orally her/his 2.8.1 Read a short newspaper or maga-
point of view. zine articls, and state whether
s/he is for or against the view

it presents.

2.8.2 Express views about a school
issue (e.g., Should students
with A's have to take final
exams?).

J1




SECOND LANGUAGE STUDIES/MODERN

Grade Level: 7~8 Skills/Subject Area: Reading/Modern Languapss

COMPETENCY GOAL 3: The learner will understand written language in context
from print and nonprint materials in the target language.

Objectives Measures
3.1 Recognize elementary gramma- 3.1.1 Read a selected passage and
tical structures in selected identify all pronouns.

written materials.

3.1.2 Read a short passage and under-
line all verbs, indicating

tense.
3.2 Read aloud a familiar passage 3.2.1 Memorize a short poem and deli-
with appropriate intonation ver it to the class.

and correct pronunciation.

3 2.2 With other students, read aloud
a short scene from a play.

3.3 Understand the main idea in 3.3.1 After reading an assigned pas-~
selected reading passages. sage, select from a list of
statements taken from the pas-
age those which contribute to
the main idea.

3.3.2 Read a short paragraph, and from
three possible conclusions, se~
lect the one most consistent
with the main ides.

3.4 Read for comprehension, simple 3.4.1 Read a short passage from a
newspaper or magazine newspaper or magazine (e.g., job
articles and simple (or edited) description, ciassified ad), and
literary selections. answer three multiple choice

questions,

3.4.2 Read a short literary selection
(e.g., short story), and identify
orally, or in writing, the main
characters and the theme.




Grade Level: 7-8

Skills/Subject Area: Reading/Modern Languages

Page 2

COMPETENCY GOAL 3: The learner will understand written language in context
from print and nonprint materials in the target language.

Objectives

Measures

3.5 Obtain information through
reading.

3.6 Determine emotions, feelings,
or preferences from selected
reading materials.

3.7 Distisguish fact, fiction,
opinion, and inference in
reading materials.

3.6.1

3.6.2

3.7.1

3.7.2

Read a selected passage about
a cultural topic to find the
answers to three questions
supplied by the teacher prior
to reading.

Choose a famous person from the
target culture, and from mater-
ials supplied by the teacher or
found in the library, write

down five facts about his life.

Read a short, literary selec-
tion and identify the emotions
and feelings experienced by one
character, then state how s/he
would have reacted in the same
situation.

Read a short story and two
alternate endings for the same
story; then state orally
whether the original, or one of
the alternative endings, is
preferred.

Read a newspaper article about
&8 current event. Underline the
factual statements and circle
those which express opinions.

Read a short passage and then
identify whether it was extrac-
ted from a novel, a fable, or a
newspaper article.




Grade Level: 7-8

Skills/Subject Area: Reading/Modern Languages

COMPETENCY GOAL 3: The learner will understand written language in context
from print and nonprint materials in the target language.

Page 3

Objectives

Measures

3.8 Determine author's point 3.8.1
of view.

3.8.2

Read a short, literary selection
and choose from three statements
the one which most clearly
expresses the author's point

of view,

Read a gshort protest poem or
song, and state orally, or in
writing, the author's point of
view.




SECOND LANGUAGE STUDIES/MODERN

Grade Level: 7-8 Skilis/Subject Area: Writing/Modern Languages

COMPETENCY GOAL 4: The learner will write so as to be understood by an educated
native of the target culture, using correct spelling, punctuation, vocabulary,
and grammar.

Objectives Measures
4.1 Write controlled sentences and 4.1.]1 Transpose a sentence or series
paragraphs with accurate of sentences written in one
elementary grammatical structures. tense into another tense.

4.1.2 Construct a paragraph using
specified words (e.g., verbs,
adjectives, etc.) chosen from
a list supplied by the teacher.

4.2 Transcribe dictated, familiar 4.2.1 Transcribe a dictated passage
material and elementary, extracted from a written selec-
unfamiliar material. tion previously read.

4.2.2 Transcribe a dictated, short,
unfamiliar passage which con-
tains vocabulary and gramma-
tical structures previously

learned.
4.3 Write summaries of general 4.3.1 Write a ghort summary of a
topics discussed in class, favorite TV episode.
reading gelections, or TV
programs, 4.3.2 After reading a short literary
selection (e.g., short story,
essay), write a summary of it.
4.4 Write dialogues on familiar 4.4.]1 Write a dialogue with another
topics. student about a predetermined

classroom situation (e.g.,
studying for a test).

4.4.2 Write appropriate responses to
a one-sided conversation.




Grade Level: 7-8 Page 2

Skills/Subject Area: Writing/Modern Languages

COMPETENCY GOAL 4: The learner will write so as tc be understood by an educated

native of the target culture, using correct spelling, punctuation, vocabulary,
and grammar,

Objectives Measures

Write paragraphs or lettoers Write directions for a simple

on assigned topics to convey chore or recipe.

information.
Write a letter to the embassy
of a particular country re-~
requesting information about
that country.

Express emotions, feelings, or View a short film and write a
preferences in writing. paragraph describing the feel-
ings of one of the characters.

Read an incomplete anecdote in
which the main character will
have to make a choice, and write
an ending to it.

Write short poems and View a comic strip, and write a
narratives, caption for each of the frames.

Write a poem following a speci-
fic poetic form (haiku, cin-
quain).

Express her/his point of Write a TV commercial,

view in written form.
After class discussion of a
specific issue, write a para-
graph expressing her/his point
of view.




SECOND LANGUAGE STUDIES/MODERN

Grade Level: 7-8 Skills/Subject Area: Culture/Modern Languages

COMPETENCY GOAL 5: The learner will develop knowledge about another people and
the ability to use language and behavior appropriate to real-life situations in
the target culture.

Objectives Measures
5.1 Recognize language, customs, 5.1.1 View a filmstrip of life in the
and patterns of behavior which target culture, and list behav~
are appropriate to the target ior which differs from her/his
language. own behavior (e.g., types of

greetings, typical foods).

5.1.2 Listen to ten statements about
the target culture, and indicate
which are true and which are
false.

5.1.3 Read a description of a situa-
tion and choose from three
statements the one which des-
cribes behavior appropriate to
the target culture.

5.2 1Identify geographical features 5.2.1 1dentify on a map all the coun-
of the countries of the target tries of the target language,
language and their relation- their capital cities, and one
ship to the target culture. important product.

5.2.2 Choose one country of the tar-
get language and describe it
orally or ‘n writing, using a
map, drawings, o. pictures.

5.3 Identify the major historical 5.3.1 Do an historical time line of
events and important individ- important events of one coun~
uals ir the target culture. try of the targat culture.

5.3.2 Choose an important figure in
the target culture from names
supplied by the teacher, and
list five significant facts
about her/his life.

77




Grade Level: 7-~8 Page 2
Skills/Subject Area: Culture/Modern Languages

COMPETENCY GOAL 5: The learner will develop knowledge about another people and
the ability to use language and behavior appropriate to real-life situations in
the target culture.

Objectives Measures
5.4 Identify outstanding achieve- 5.4.1 Do a matching exercise in the
ments of the people of the target language, matching fam-
target language and their con- ous people to their contribu-
tributions to civilization in the tions.
arts, literature, music, science,
and pclitics. 5.4.2 Choose a painting from the tar-

get culture, and write s short
paragraph describing ijt.

5.5 Recognize the influence of 5.5.1 Make a list of fifteen English
the target culture on her/his words which originated from the
own culture. target language.

5.5.2 Ildentify names of American
cities which show the influence
of the target culture.




GRADES 9-12

Major Emphases

The program of second language study at the advanced level emphasgizes
greater and more sophisticated use of the four skills of listening, speaking,
reading, and writing. Students develop an understanding of the essentials of
conversations, broadcasts, poems, short stories, and lectures on nontechnical
subjects. They learn to distinguish fact from fictionm, opinion, bias, and
propaganda, as well as to draw infer-nces and make judgments. In addition,
students learn to take notes, write summaries, and prepare and present oral and
written reports. Increased emphasis is placed on extracting meaning from
unfamiliar material heard and read.

Formal presentation of grammar begins at the advanced level. Students
learn to recognize both simple and complex grammatical forms and structures.
Immediate application of grammar is stressed at this level to ensure continued
progress in language proficiency. Students at this level expand their knowledge
of vocabulary because they are involved in a greater variety of activities
which require the use of language for a greater variety of purposes.

Culture continues to be stressed throughout the advanced level. Emphasis
is placed on the ability to demonstrate and use larguage and patterns of
behavior that are appropriate to real-life situations in the target culture.
Also, students learn to describe the culture's literary, social and artistic
movements, and to compare its patterns and values with their own culture's.

Grades 9-12 Outline

1. Listening: Goal--to understand language in context when spoken by an
educated native speaker

Distinguish simple and complex grammatical forms and structures
Distinguish intonation patterns and audience

Understand accurately the essentials of telephone calls, radio/TV
broadcasts, oral reports, poems, short stories, and lectures on
nontechnical subjects

1.4 Understand conversations an¢ discussions on most general topics and
areas of special interest

-
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1.5 Obtain information by listening

1.6 Distinguish feelings, emotions, and preferences as expressed in
literary selections, music, and films

1.7 Distinguishk fact from fiction, opinion, inference, bias, and propaganda

1.8 Analyze, draw inferences, and make judgments about what is heard




2.1
2.2
2.3

2.4

3.1
3.2

w w
=~ w

w w
o

3.7
3.8

4.1

4.2

2. Speaking: Goal--to speak the lauguage so as to be understood by a native

of the target culture, using correct pronunciation, stress, rhythn, and
intonation

Utilize accurately some complex grammatical constructions for oral
expression

Use reasonably accurate pronunciation, stress, rhythm, and intonation
which would be acceptable to a native speaker

Deliver oral reports, original poems or short stories, radio/TV broad-
casts

Participate in formal and informal conversa*tions on practical,
social, and school-related topics, as well as on areas of special

in' erest

Ask questions to clarify meaning and seek information; give specific
information orally

Express cmotions, feelings, and preferences orally

Distinguish fact, fiction, opinion, and bias, and make assumptions,
judgments, and inferences orally

Persuade orally

KR Reading: Goal--to understand the written language in context from print
and nonprint materials in the target language

Recognize some complex grammatical structures from written material
Read aloud a selected passage with correct pronunciation, intonation,
stress, and rhythm

Read unfamiliar selections on general topics for general understanding
Read for comprehension authentic newspaper and magazine articles,
literary works, and other unedited materials

Obtain information by reading

Determine emotions, feelings, and preferences as expressed in unedited
reading selections

Make judgments and draw inferences from unedited written materials
Analyze and evaluate an author's viewpoint and style

4. Writing: Goal--to write so as to be understood by an educated native of

the target culture, using correct spelling, punctuation, vocabulary, and
grammar

Write controlled paragraphs and compositions, utilizing accurate
simple and complex grammatical constructions

Transcribe dictated familiar material and intermediate unfamiliar
material

Take notes from lectures, films, tapes, and write summaries

Write dialogues, skits, letters on most general topics and areas of
special interest

Write reports on assigned topics to convey ianformation

Express emotions, feelings, or preferences in writing

Write original fiction and poetry

Present arguments and persuade effectively




Culture: Goal--co gain knowledge about other people and the ability to
use language ard behavior appropriate to real-life situations in the
target culture

5.1 Demonstrate and be able to utilize lenguage, customs, and patterns of
behavior which are appropriate tc the target culture

5.2 1Identify geographical features of the countries of the target language
and their relationship to the target culture

5.3 1Identify the most outstanding achievements and contributions of the
people of the target culture to world civilization

5.4 Describe major literary, social, and artistic movements in the target
culture; place them in an historical context

5.5 Compare and contrast cultural patterns and values of the target culture
with those of the North American culture
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SECOND LANGUAGE STUDIES/MODERN

Grade Level: 9-12 Skills/Subject Area: Listening/Mocern Languages

COMPETENCY GOAL 1:

by an educated native speaker.

The learner will understand language in context when spoken

Objectives

Measures

1.1

1.2

1.3

1.4

Distinguish simple and complex
grammatical forms and structures.

Distinguish intonation patiterns
and audience.

Understand accurately the essen-
tials of telephone calls, radio/
TV broadcasts, oral reports,
poems, short stories, and lec-
tures on nontechnical subjects.

Understand conversations and dis-
cussions on most general topics
and areas of special interest.

1.1.1

1.1.2

1.2.1

1.2.2

1.3.1

1.3.2

1.4.1

1.4.2
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Listen to a senterce in the present
tense and change the verb to a past
tense.

Listen to a model sentence; then
hear +hree sentences which contain
grammatical substitutions; select
the one sentence which expresses
the idea of the model sentence.

Listen to a short passage and de-
cide whether it is from a formal
speech, an informal conversation,
or a dramatic reading.

Listen to a reading from a litarary
selecticn; describe orally or in
writing the mood of the speaker.

Engage in a telephone conversation
with another student and write
down a message for someone else.

Hear a teped radio broadcast and
answer who, vhat, where, or when
questions on the content.

After participating in a greup
discussion of a particular issue,
list the aost important points
discussed and report them to the
class.

Listen to a taped interview,
answer directed questions about
it, and write a brief summary.




Grade Level: 9-12 Page 2
Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learner will understand language in context when spoken
by an educated native speaker.

Objectives Measures

1.5 oObtain informaticn by listening. 1.5.1 Listen to a formal lecture,
take notes, and then answer
questions in oral or writte: form.

1.5:2 Listen to a taped conversation
involving two or more people; then
answer oral or written multiple
choice questions about it.

1.6 Distinguish feelings, emotions, 1.6.1 Listen to a poem or song; summa-
and preferences as expressed in rize it orally by one word of
literery selections, music, and ~motion or feeling; then write a
films. paragraph in the target language

expressing this feeling.

1.6.2 View a film accompanied by narra-
tion on clothing or food in

the target country and write her/
his preferences in a 75-100 word

paragraph.
1.7 Dietinguish fact from fiction, 1.7.1 Listen to a literary selection
opinion, inference, bias. and (e.g., fable, tale) and then dis-
prcpaganda. cuss or list what is real and what

is fantasy.

1.7.2 View and listen to a skit centered
on the culture of another country.
Write a paragraph discussing the
similarities and differences
between the target culture and
her/his own culture.
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Grade Level: 9-12 Page 3
Skills/Subject Area: Listening/Modern Languages

COMPETENCY GOAL 1: The learmer will understand language in context when spoken
by an educated native speaker.

Objectives Measures
1.8 Analyze, draw inferences, and 1.8.1 View and hear a TV commercisl,
make judgments about what is and then discuss the differ-
heard. ences between a commercial and

a newscast in terms of purpose,
fact, bias, opinion, assumptinn,
propaganda, and relevance.

1.8.2 As a member of a jury which has
witnessed a court trial performed
in class, distinguish fact from
opinion.
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SECOND LANGUAGE STUDTES/MODERN

Grade Level: 9-]12

COMPETENCY GOAL 2:

Skills/Sutject Area:

Speaking/Modern Languages

The learner will speak the language so as to be understood by

a native of the target culture, using correct pronunciation, stress, rhythm, and

intonatior.

Objectives

Measures

2.1 Utilize accurately some complex
grammatical constructions for
oral expression.

2.2 Use reasonably accurate pro-
nunciation, stress, rhytha,
and intonation which would be
acceptable to a native speaker.

2.3 Deliver oral reports, original
poems or short stories, radio/
TV broadcasts.

2.4 Participate in formal and
informal conversations on
practical, social, and school-
related topics, as well as
areas of special interest.

2.1.1

2.1.2

2.2.2

2.3.1

2.3.2

2.4.1

2.4.2

Prepare a speech to deliver to the
class, incorporating specific gram-
matical structures (e.g., subjunc-
tive, passive voice, relztive pro-
nouns).

Listen to a sentence containing
several grammatical errors.
Repeat the sentence, correcting
the errors.

Read aloud a selection from a lit-
erary work waich involves dialogue,
using appropriate pronunciation,
stress, rhythm, and intonation.

Memorize & poem and then recite it
with appropriate pronunciation,
stress, rhythm, and intonation.

Prepare a newsbrief about an his-
torical event and present it to
the cleass.

Deliver a humorous anecdote to the
class.

Prepare a ckit on a predetermined
topic (e.g., going to the doctor,
asking someone for a date) with
two other students, and present it
to the class without notes.

Choose from a series of role-play-
ing situations presented by the
teacher, and engage in an extempo-
raneous conversation with another
student.




Grade Level: 9-12

Skills/Subject Area: Speaking/Modern Languages

COMPETENCY GOAL 2: The learner will speak the language so as to be understood
by a native of the target culture, using correct pronunciation, stress, rhythm,

and intonation.

Objectives

Measurer

2.5 Ask questions to clarify meaning 2,5.1
and seek information; give speci-
fic information orally.

2.5.2

2.6 Express emotions, feelings, and 2.6.1
preferences orally.

2.6.2

2.7 Distinguish fact, fiction, opiu- 2.7.1
ion, and bias, and make assump-
tions, judgments, and inferences
orally.

2.7.2

Listen to a native speaker talk
about her/his country. Ask her/
him questions about the presen-
tation.

Give an oral report on a specific
topic; respond to questions asked
by other students.

Prepare a description of a recent
personal experience (e.g., leaving
home for the first time, first
date); then present it orally to
the class, being certain to
describe her/his emotions and
feelings.

Read a stiry or view a movie;
then choose a charscter and
state orally what s/he might
have done differently.

Read a selection about the atti-
tudes of the target country
toward a specific topic (e.g.,
family, death, time) and discuss
her/his attitudes about the same
topic.

Listen to an oral presentation of
a poem, short story, or cultural
report; analyze it orally in terms
of fact. fiction, or opinion.

by



Grade Level: 9-12 Page 3

Skills/Subject Area: Speaking/Modern Languages

COMPETENCY GOAL 2: The learner will speak the language so as to be understood
by a native of the target culture, using correct pronunciation, stress, rhythm,
and intonation.

Objectives Measures

2.8 Persuade orally. 2.8.1 Participate in a debate with
another student or group of stu-
dents, preserting one side of a
specific issue.

2.8.2 With a group of students, play a
survival game (e.g., of a group
of ten people on a sinking ship,
only eight can fit in a life boat),
and argue effectively for her/his
point of view.




SECOND LANGUAGE STUDIES/MODERN
Grade Level: 9-12 Skills/Subject Area: Reading/Modern Languages

COMPETENCY GOAL 3: The learner will understand written language in context from
print and nonprint materials in the target language.

Objectives Measures
3.1 Recognize some complex gramma- 3.1.1 Read a selected passage and under-
tical structures from written line a grammatical form specified
material. by the teacher each time it
appears.

3.1.2 Read a passage in which a particu-
lar grammaticel passage has been
omitted; choose from three alterna-
tives the one that best completes
the passage.

3.1.3 Read a passage which contains
certain grammatical errors; under~
line the errors and correct them.

3.2 Read aloud a selected passage 3.2.1 Read aloud a poem previously
with correct pronunication, studied.
intonation, stress, and rhythm.
3.2.2 Choose a scene from a play and,
with other students, memorize the
dialogue and present it to the

class.

3.3 Read unfamiliar selections on 3.3.1 Read an unfamiliar selection
general topics for general without referring to a dictionary.
understanding. List the important ideas in i<,

3.4 Read for comprehension authentic 3.4.1 Read an article from a magezine
newspaper and magazine articles, or newspaper and prepare a writ-
literary works, and other ten list of factual questions
unedited materials. about it.

3.4.2 Read a play and provide in
writing: names and descriptions
of characters (including
protagonist and antagonist);
sequence of major even's; and
outcome of the dramatization.
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Grade Level: 9-12
Skills/Subject Area:

COMPETENCY GOAL 3:

Reading/Modern Languages

Page 2

The lea:iner will understand written language in context

from print and nonprint materials in the target language,

Objectives

Measures

3.5 Obtain information by reading.

3.6 Determine emo:tions, feelings,

and preferences as expressed in

unedited reading selections.

3.7 Make judgments and draw infer-
ences from vnedited written
materials.

3.5.1

3.5.2

3.6.1

3.6.2

3.7.1

Read a classmate's set of compli-
cated directions for arriving at
a certain destination and draw a
map to correspond to them.

Do research in the target lang-
uage on a particular country, his-
torical event, or person; take
notes and prepare an ocutline for
an oral or written report.

Read a poem and a fable for com-
parison; then discuss in

writing which literary form lends
itself better to expressing and
evoking feelings and emotions.

Read a passage which presents a
controversial idea (e.g., Nuclear
weapons should be Lanned.), and
react orally or in writing to it,
expressing emotions and prefer-
ences.

Read an historical play, rovel,
or short story; and then discuss
what was fiction, fact, bias.

Read a short story with the
ending omitted; then write an
ending for it.




Grade Level: 9-12

Skills/Subject Area: Reading/Modern Languages

Page 3

COMPETENCY GOAL 3: The learner will understand written language in context
from prin: and nonprint materials in the target language.

Objectives

Measures

3.8 Analyze and evaluate an author's 3.8.1
viewpoint and style.

5.8.2

Read an editorial from a newspaper;
express the author's viewpoint,

and underline the words and phrases
which led to her/his analysis.

Read a selection from biography or
nonfiction (e.g., Napoleon,
Hitley, Spanish Civil War); and
write a report explaining why the
subject deserves to be written
(i.e., its importance to society);
and write a summary of the
information learned from the
selection.




Grade Level:

COMPETENCY GOAL 4:

SECOND LANGUAGE STUDIES/MODERN

9-12

Skills/Subject Area:

Writing/Modern Languages

The learner will write so as to be understood oy an educated

native of the target culture, using correct spelling, punctuation, vocabulary,
and grammar.

Objectives

Measures

4.1

4.2

4.3

4.4

Write controlled paragraphs and
compositions, utilizing accurate,
simple and complex grammatical
constructions.

Transcribe dictated, familiar
mater..al and intermediate,
unfamiliar ma’erial.

Take notes from lectures, films,
or tapes, and write summaries.

Write dialogues, skits, letters
on most general topics and areas
of special interest.

4.1.1

4.1.2

4.2.1

4.2.2

4.3.1

4.3.2

4.4.1

4.4.2
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Write a paragraph on an assigned
topic, incorporating simple, com-
pound, and complex sentences.

Read a composition containing
srammatical errors, underline
those errors, and correct them.

Transcribe a dictated literary
passage previously read.

Transcribe a dictated unfamiliar
passage which contains previously-
learned complex grammatical struc-
tures.

Listen to a live or taped lecture,
take aotes, and write a summary.

View a full length film and write
a summary of it.

Write a letter to a pen pal in
another country.

With other students, write a
script for a TV show; then pre--
sent it to the class and video-
tape it.




Grade Level: 9-12 Page 2
Skills/Subject Area: Writing/Modern Languages
COMPETENCY GOAL 4: The learner will write so as to be understood by an educated

native of the target culture; using correct spelling, punctuation, vocabulary,
and grammar,

Objectives Measures
4.5 Write reports on assigned topics 4.5.1 Write a report on an assigned
to convey information. topic related to the target cul-
ture (e.g., governments, stereo-
types).

4.5.2 Write a news item about & current
school or community event for
inclusion in a newspaper published
by the class.

4.6 Express emotions, feelings, or 4.6.1 Read a play, choose a character,
preferences in writing. and describe her/his emotions and
feelings. Then describe how
s/he (the student) would have re-
acted in similar circumstances.

4.6.2 Write a composition on the topic
"If I could change the world, I

would N
4,7 Write original fiction, or 4.7.1 Write an original short story from
poetry. a choice of themes and ideas sup-

plied by the teacher and developed
by the class.

4.7.2 Write one chapter of a class novel
which describes a particular situ-

ation through the eyes of one
character.

4.8 Present arguments and persuasions 4.8.1 Write an advertisement for a par-
effectively. ticular product.

4.8.2 VWrite an article in support of a
specific political candidate.
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Grade Level:

COMPETENCY GOAL 5:

SECOND LANGUAGE STUDIES/MODERN

9-12

Skills/Subject Area:

Culture/Modern Languages

The learner will gain knowledge about another people and the

ability to use language and behavior appropriate to real-life situations in the
target culture,

Objectives

Measures

5.1

5.2

5.3

Demonstrate and be able to uti-
lize language, customs, and
patterns of behavior which are
appropriate to the target cul-
ture.

Identify geographical features

of the countries of the target

language and their relationship
to the target culture.

Identify the most outstanding
achievements and contributions
of the people of the target

culture to world civilization.

5.1.1

5.1.2

5.1.3

5.2.1

5.2.2

5.3.1

5.3.2
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View a film from the target cul-
ture; then write a short compo-
sition describing the behavior of
one character as it relates to
cultural patterns.

Interview a native speaker about
life in his/her country; then,
write a summary of the interview.

Choose a cultural conflict situ-
ation (e.g., dating) and roie play
with another student using the
target language and appropriate
behavior.

Choose one city in a country where
the target language is spoken,
describe its geography, and relate
the geographical features to its
economic development and popula-
tion growth.

Write a "what if" composition
showing the relationship between
geography and the economy (e.g.,
What if France had not had vine-
yards? What if there were no
coffee in Colombia?).

From an historical period selected
by the teacher, name five impor-
pant people and their contribu-
tions to civilization.

Choose a figure from the target
culture (Cervantes, Napoleon,
Bach), and by assuming her/his
character, talk to the class abnut
her/his life.
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Grade Level: 9-12 Page 2
Skills/Subject Area: Culture/Second Languages
COMPETENCY GOAL 5: The learner will gain knowledge about another people and the

ability to use language and behavior appropriate to real-life situations in the
target culture.

Objectives Measures
5.4 Describe major literary, social, 5.4.1 Select one movement in cultural
and artistic movements and place history (e.g., romantic, classical)
them in an historical context. and then prepare a written ~eport

comparing examples of this
movement in art, architecture,
literature, and music.

5.4.2 Recreate a period in history (e.g.,
Middle Ages) with other classmates
and prepare a presentation invol-
ving artistic, literary, histor-
ical and/or social aspects of that

pericd.

5.5 Compare and contrast cultural 5.5.1 Read a magazine from the target
patterns and values of the culture and select articles, pic-
target culture and the North tures, advertigements, or cartoons
American culture. which reflect the target culture.

Compare it with a similar magazine
from the native culture.

5.5.2 Read a literary selection, view
a film, or read a magazine article,
and list the cultural similarities
and differences as they compare
with the North Anerican culture,
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CLASSICAL LATIN

PURPOSE AND OVERVIEW

The purpose of a program in Classical Latin is two-fold: (1) to study
Latin vocabulary, structure, and syntax and the relationship of Latin ¢o
English and other languages to improve one's ability to speak, read, and
write; and (2) to gain an appreciation of Roman culture and its influence on
Western civilization. More than fifty percent of English words are derived
from Latin. Moreover, Latin is a highly inflected language and offers the
clearest basis for comparison with the structural development of English. 1In
addition, it is the root of the Romance languages and provides excellent
preparation for the study of them. Finally, Greco-Roman civilization is the
source of much Western art, literature, music, philosophy, &snd iaw and, thus,
serves as a good foundation for understanding our own culture.

The primary immediate objective underlying the entire process ot each
year of Latin is progressive development of the ability to read and understand
the language. This involves an increasing mastery of correct Latin
pronunciation, of a selected vocabulary, and of essential inflection and
syntax. Closely connected with these are the facility to read Latin at sight,
to translate English sentences into Latin, and to understand both Latin and
English word formation and derivation. Moreover, throughout the learning
process, a greater awareness and appreciation of Western civilization and
culture is fostered through the study of classical literature and Roman
history, life, and .'nstitutions.

COURSE OF STUDY

1-8
Beginning Latin

9-12
Intermediate~Advanced Latin

Most Latin programs in North Carolina begin in high school but could
start as early as grade 7. Therefore, the curriculum for beginning Latin is
included at grades 7-8. However, whenever Latin study is begun, this section




will apply. The Latin sequence is continued at grades 9-12, leading to a
maximum of six levels of Latin instruction. This intermediate-advanced
curriculum represents further development of the same areas begun in grades
7-8. The degree of proficiency attained by individual students is directly
related to the number of years of study.

Latin is no longer a requirement for college entrance, although it may
fulfill the foreign language entrance requirements at many colleges and
universities. As of June, 1984, it was offered in only 42 of 142 local
units. However, the Foreign Language Curriculum Study Committee recommended
in its report to the State Board of Education in October, 1983, that every
local school unit make Latin available to secondary school students.

LEARNING OUTCOMES

The study of Latin ca